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Major Area: Ethical Leadership Number of Words: Total
This longitudinal study was designed to determiteeilmpact of the Beaux Affair Rites
of Passage Mentoring Program (BAROPMP). The Afrtreeaspect of the program was
essential to the development of young Black matéqgiygants because it helped them
cope with some of the important challenges of achggmanhood, academic, and career
achievement. Black manhood training offered somengdBlack males the opportunity
for guidance, structure, and the possibility of-setualization through an opportunity for
affirmation, reawakening, and rebirth.

The study confirmed that the program impactediafidenced participants and
graduates completion of high school and collegar thecision-making on career choice,
and roles as fathers, husbands, and mentors. iPanis attributed much of their success
and personal development to increased levels bestdem/self-concept, and social
interactions as a result of their rites of pasgagmey in the BAROPMP. The research
findings revealed that program elders/mentors warig, helpful, and effective in their
mentoring and support of all participants and gedes. Past program graduates indicated

their overall approval for the program’s effectiess and relevancy.
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CHAPTER |
INTRODUCTION

The number of African American males graduatirogrf the nation’s high schools
and colleges is in decline. The Schott FoundatiwrPiiblic Education (Jackson, 2010)
reported some astounding statistics on Black ntatdesits. The Black male graduation rate was
only 39% in South Carolina during the 2007/8 schyaalr, as compared to 58% for White male
students. In Charleston, South Carolina, wherd3traix Affair Rites of Passage Mentoring
Program (BAROPMP) is based since 1990, Black malgests continue to struggle, with a 24%
graduation rate in 2007/8, compared to a graduasitthof 51% for White males and a national
graduation rate of 47% for Black males and 78%/thite males. During the 2006/7 school year
Charleston’s Black male students accounted for tyverur percent of the School District’s
suspensions.

African Americans who attend colleges or univésitbave an extremely high
incompletion rate. Education Sector, an indepentlenk tank that analyzes education
policy, suggests that over half of black higheradion students do not graduate within six
years of enrollment and have lower overall graduatates than their white peers—about 20
percentage points lower (Carey, 2008).

The statistics involving Black boys in the Chatten County School District produced
guestions that needed to be answered in ordecilddte improvement. One answer to these
guestions was the creation of a manhood developpregtam. The Beaux Affair Rites of
Passage Mentoring Program (BAROPMP) was establish£890 by the Charleston Youth

Leadership Council, Inc. (CYLC). It is a rites aigsage mentoring program specifically



designed for African American boys transitioningnfr boyhood to manhood. The program
focuses on training and teaching centered on kraye@l®f Black history; cultural pride; spiritual
direction; career, social, and leadership developinad academic excellence, as well as
confronting feelings of hopelessness, moral unteggtaand issues of self-esteem (CYLC, 2010).
Marian Wright Edelman, founder and presidenthef €hildren’s Defense Fund
(CDF) provided evidence which showed that a. amcaAfr American male youth has a 1
in 3 chance of going to prison compared to 1 iridkhis white male counterpart,
b. homicides among African American males’ aged9%ears of age are one of the
leading causes of death, and c. 59% of Black maltgeeir early 30s who dropped
out of school had prison records (Children Defdfaised, 2007). Furthermore, they are over
represented in our nation’s special education asss (Rawls, 2006) and are most often
suspended (Lane, 2006) or expelled from schooléM&tewart, & England, 1998).
Black male youth are often described as dangetamg, dysfunctional
and uneducable (Gibbs, 1988; Majors & Billson, 19%&rham & McDavis, 1987).
These descriptions have permeated the psyche of amhreinforced stereotypical
responses and beliefs (Bailey & Moore, 2004), wisietves as a reminder of Black men
as the Invisible MagEllison, 1952). There was an appeal of urgencynftbe African American
community for Black men to rise for organizatioaation and to give attention and support to
the educational and social fate of these boys.
The Charleston community has had a admirableioakttip with the BAROPMP for 20
years. BAROPMP had not only presented opportunitiesultural awareness, spirituality, and
knowledge of black history, but also its successtuhpletion and popular rites ceremony served

as a community introduction and celebration toipigeants who transitioned into manhood.



These individuals were encouraged and expectedrsug higher education and to seek career
and community opportunities in leadership and nrémgo The BAROPMP was a unique
program that received praise and recognition thmougSouth Carolina. While there was always
a perception of program success based on the aiglof participants who completed college,
there was never a study to ascertain program irapgein those who participated over the years.

This study investigated the impact and influerafethe BAROPMP on participants’
graduation from high school, as well as their peas@and social development, leadership and
community achievements, and career choices, inoduttie program’s influence on their
decision to attend college. The study addresseddspects of the program impacted their
journey through and after college. Since poverty @ysfunctional family structure most often
hampers the development of African American chitdespecially males (Lee, 1992), the study
also served to investigate aspects of the BARORMPaffected the psychological development
into manhood development of adolescent African Acaer males.

For a community with no organized program foriédn American boys to mark the
passing from boyhood to manhood, Rites of Passeg#led a new identity and purpose to those
who complete the passage (Thompson, 1996). KohMalsdn (1995), Kunjufu (1990) and
Prince (1997) have all identified a need within Biack community for Black men to reclaim
their responsibilities in the socializing of youBck males. The request recommends that an
Afrocentric ideology be used when socializing yoigck males through the male mentoring
process.

Due to its popularity and intrinsic value to thegth and development of the Charleston
community, a study of the BAROPMP and its impacgoaduates can provide useful

information to parents, organizations, and comnyde#ders concerning the lessons and impact



of the BAROPMP. The study served as a programvatbin and model that can meet the needs
of adolescents and the communities they live istbgngthening social bonds and enriching the
lives of all participants and their mentors.

Statement of the Problem

There is a lingering concern in the African Amen@@mmunity regarding a persistent
dehumanization of African American males basedmounded perceptions and false myths.
The concerned issues of the communities impactatddoBAROPMP were teen age
pregnancies, boys being raised by mothers/grandiszaaed the absence of a father figure in
most homes. This often resulted in an alarminge&&ack boys disproportionately labeled as
discipline/behavioral problems, which most oftesutéed in expulsions and suspensions from
school. There was a community chorus of overridioigcerns in high school graduation rates,
college attendance, and completion rates of Afrisarerican male students.

A significant “achievement gap” exists between édn American students and White
students. An even greater concern is the wide digpa school performance and outcomes
between African American males and other schooufatipns (Holzman, 2006). The national
graduation rate for Black males is 48% as comptr&d% for White males (Given Half a
Chance, 2008). In addition, the reality of peeispuge and acceptance encouraged mothers to
advocate for their sons. There were genuine matlcericerns about their sons’ self concept,
coping ability as well as their ability to make pgive choices when confronted by their peers to
engage in negative behaviors. The tendency of isagsembrace what is referred to as a cool
pose. This is a projection of toughness and al@sfngsually in response to social pressures and

slights (Majors & Billson, 1992).



The purpose of this research endeavor was to eesduaentoring program for high
school age adolescent males in order to deterrhmpérceived effects of the program on its
participants. This study investigated whether tB&RBPMP had a significant impact on the
careers and higher education experiences of Afsigaerican males after having successfully
completed the rites of passage program when fadédive greater challenges of life after high
school. A secondary purpose of this study wasawige an expansive representation of the
young men who successfully completed the BAROPMspite of significant challenges. This
study described the characteristics significamgrtmram graduates and the potential life impacts
on program participants.

While the BAROPMP has had more than 275 graduatesstbe years, an assessment of
program effectiveness and its impact on graduassbver been performed. Therefore, there
has been no body of knowledge regarding programetsire and organization; mentoring and
post-leadership activities; and involvement, acéreents, and accomplishments of program
graduates, including the outcome of those partitgpaho attended and completed college.

This research focused on programming effects ofeadent African-American males
through a process of group mentoring. Just ashSi@94) examined the effects of group
intervention on the psychosocial development olestent African-American males, this
research was geared toward the impact of an Aftaceanentoring paradigm on Black male
self-concept, communal responsibility, and academiareer achievement. The research also
presented an opportunity to determine best practod what programmatic components work
best in an ideal and well-received rites of pasgaggram from the perspective of past

participants.



Background

The Charleston Youth Leadership Council (CYLC3 isommunity-based organization
with a mission of promoting and enhancing charaatel leadership development in adolescent
males transitioning from male-hood to manhood. otigh its BAROPMP the CYLC provides a
rites of passage program for young African Americales as they prepare to assume the
challenges of manhood and life. The BAROPMP reaggnhigh school juniors and seniors for
their accomplishments, encourages them to setefiggoals, and creates a network of support
among them (CYLC, 1990).

The mission and vision of the BAROPMP are prongand enhancing character and
leadership development in adolescent males transgity from male hood to manhood ant to
give the participant a sense of becoming a mateaaer sense of self, a sacredness of self and
purpose, and a sense of responsibility to his radefsther, husband, and mentor to others
(CYLC, 1990). The program also seeks to develapearhance attributes of character,
leadership, and awareness through training. ThR@RMP encourages the young men to
enroll in post-secondary education and vocatiamgtitutions, and provides scholarship
opportunities for the young men who successfuliyglete the rites of passage. Since 1990
more than $125,000 has been awarded toward schipisi@nd other awards of recognition
(CYLC, 1990).

An Afrocentric male mentoring program is esserntahe development of young Black
males because it helps them cope with some ofiipertant challenges of achieving manhood
in this western society (Hill, 1995). Mutisya (B9ound the following: The rites (male
mentoring) are a manifest function instilling respibility, a value system, and internalization of

the culture in youth. This enables youth to makgéebgudgments about life and to avoid many



of the problems facing them today: adolescent megy, alcohol and drug abuse, homicide
crime, identity crisis, homelessness and singlemgarg. (p. 95)

A fundamental aspect of a rites of passage proggdhe Nguzo Saba, which was created
by Karenga in 1966 (Karenga, 1980). Nguzo Sabasw#hili for seven moral principles which
serve as the foundation for daily living and sualivi he seven principles were defined as: 1.
Umoja(Unity): To strive for and to maintain unity in tfi@mily, community, nation and race; 2.
Kujichagulia (Self-Determination): To define ourselves, nameselves, create for ourselves and
speak for ourselves; Bjima (Collective Work and Responsibility): To build angintain our
community together and make our brothers” andesssiproblems our problems and to solve
them together; 4JJAMAA (Cooperative Economics) To build and maintain@un stores,
shops and other businesses and to profit from together; 5Nia (Purpose): To make our
collective vocation the building and developingoof community in order to restore our people
to their traditional greatness; uumba(Creativity) To do always as much as we can, & th
way we can, in order to leave our community morautiéul and beneficial than we inherited it;
and 7.Imani (Faith) To believe with all our heart in our pespbur parents, our teachers, our
leaders and the righteousness and victory of ouggle (Karenga, 1988).

Several prominent authors, including Kunjufu (199®parfield-Coppock (1992), and
Thompson (1996) revealed that rites of passagatioins were conducted by African elders,
acting as mentors to guide their boys into manhdo from this premise that the Beaux Affair
Program was established to serve as an Afrocentiithood development program within the
Charleston, South Carolina community, with what woelld hope would be positive role

models, or elders, dedicated and committed to paditipant’s passage into manhood.



Kunjufu (1990) identified the rites of passage as/mling nurturance for adolescent
Black males, and also offering parental supporBiack fathers in the development and rearing
of their sons. Many of the BAROPMP participantgevigom single parent households.
Kunjufu felt it was not the sole responsibilitytbe single/dual parent to raise a child, but the
responsibility of the collective community of thérisan Diaspora to raise a child of African
heritage.

BAROPMP’s success and popularity washattable to active parental participation in
fundraising activities for scholarships and otheermting expenses. The program maintained an
active and respectful partnership of involvemertt eammitment with parents, elders (mentors),
and program participants, which was built uponttrirath, faith and respect. The Elders
demanded discipline, honesty, focus and commitdment program elders and participants.
Their motivation was derived from Genesis 4:9, wttenLord asked Cain, “Where is your
brother, Abel?” “I don’t know,” he replied. “Am | ynbrother’s keeper?” Often being challenged
by the amount of work required for a successfebritf passage program, an Elder was most
often inspired by the words of Hale (n.d.), wherpheclaimed that “I am only one. But still | am
one. | cannot do everything, but still | can do stimng. And because | cannot do everything, |
will not refuse to do the something that | can do.”

Research Questions
This research was guided by the following questions
1. How did the Beaux Affair Rites of Passage Mentoftnggram (BAROPMP) impact
graduates’ completion of high school, pathway ghbr education, and decision-making

in career choice?



2. What impact did the BAROPMP have on participantées as fathers, husbands, and

mentors?

3. Which specific program elements or best practinleenced program participation,

social interactions, and personal development?

4. What were the characteristics of an effective,nggrand helpful mentor?

Description of Terms

Adolescent — An individual between the ages2oand 18 where the following are
applicable: 1. learning socially approved feminamel masculine roles and behaviors,

2. accepting one’s physique and learning to hedody effectively, 3. achieving emotional
independence of parents and other adults, 4ngatticational goals for economic
independence, 5. selecting and preparing for anpation, relating interests to abilities to
choices, 6. preparing for marriage and family lifedeveloping skills and concepts for civic
competence, 8. desiring and achieving sociallyaesible behaviors, taking account the values
of society, 9. acquiring a set of values and arcatlsystem as a guide to behavior, and

10. setting realistic goals and making plans éarching these goals (Myrick, 1993).

African-American — For the purpose of this stuafers to a person who is an American who
has African ancestry and indicates race as Blackaan or Afro-American.

African-Centered Rites of Passage — Those strugtutaals, and ceremonies that are
centered in African culture by which age-class merslor individuals in a group successfully
come to know who they are and what they are abmittee purpose and meaning for existence
as they proceed from one clearly defined stateistence to the next state of passage in their

lives (Mensah, 1991).



Afrocentrism — The intellectual and philosagiifoundations upon which African people
create their own scientific criterion for autheatiog African reality; African peoples’ self-
conscious act of creating (African) history; thaization of the African experience as the core
paradigm for higher-level human functioning anckfily; and the continuing quest for an
indigenous African-entered historical and cultwathor (Nobles, 1980).

Africentric — Pro-African; it is the uncovegrof one’s true self; it is the pinpointing of ose’
center (Asante, 1987). African genius and Africafues created, reconstructed, and derived
from our history and experience in our best inter&gicentric is preferred to Afrocentric, since
Africentric refers to the place and people of Adriéfro refers to a style of hair or apparel.

At-Promise/Me Too Adolescents — Promising lowho may not conveniently fit the
definition of the “at-risk” term, but who aggressly seek acceptance to the BAROPMP.
More than likely these students come from two-pineiddle class households and/or middle
class/professional and higher educated househbh@se interested program candidates
positively exclaimed a “me too” desire to be offéeeceptance to the BAROPMP.

Culture — A human process representing thestascture of behaviors, ideas, attitudes,
values, habits, beliefs, customs, language, rifgalemonies, and practice peculiar to a
particular group of people, and that provides thepte with a general design for living and
patterns for interpreting reality (Nobles, 1980).

Elder — A person in the life cycle who haswaced the wisdom necessary to offer guidance to
unify the community (Warfield-Coppock, 1992). THdezs serve a special role as a linking pin
for the generations—adults, children, and the aoceg¢Diallo & Hall, 1989).

Initiation (or Ceremony) — A public recognitithat the individual is now passing from

childhood to adulthood. As long as a person hagaoeé through initiation, he is regarded as a

10



child; therefore, he is not given full responsilyilat home and in the community. Once the
initiation has taken place, he is ready to enjdiydtvileges and shoulder various
responsibilities, both in his immediate family andhe larger community or nation

(Mbiti, 1970/1975).

Nguzo Saba — The seven principles designddrbilaulana Karenga used with the
celebration of Kwanza. The principles represenAfitan moral belief system that
resembles the African rites of passage into adatth@he seven principles are Umoja (unity),
Kujichagulia (self-determination), Ujima (collecéiwork and responsibility), Ujamaa
(cooperative economics), Nia (purpose), Kuumbaatorty), and Imani (faith) (Grills &
Longshore, 1996).

Ritual — Procedures that allow human beingscteess the sacred. Rituals have the capacity
to transform individuals and to sustain communilésinze, 1990).

Self-concept — “self perception that adolesédrican-American males have of themselves.
It will take into account the way in which the ybutiew themselves socially, relationally,
physically, intellectually and spiritually” (Smiti994, p. 11).

Spirituality — Ways in which the ancestorinica, and later in America, conceptualized to
explain the universe and their relationship tol @ubsequently govern their relationship to
each other (Hill, 1991).

Significance of the Study
Prior to the BAROPMP, there was no sustainablerandgnizable mentoring program
and no African centered rites of passage prograrAffican American boys in the Charleston

community. This study was designed to present eeadl impact of a unique mentoring and

11



rites of passage program started 20 years agoffamaA American male youth transitioning into
manhood.

The study was significant because the impact oB®BROPMP had never been
researched or evaluated. In light of the declingtg of African American men attending and
graduating from college, the study also soughttmsa direct correlation between participation
in the BAROPMP and successful completion of an up@eluate degree. Also, the study
brought not only hope to a concerned community atimuplight of their boys, but also brought
additional attention, recognition, and proven sigats on how-best to work with young Black
boys through mentoring and rites of passage.itite&nded that the program’s impact and
significance to the community, as well as the sss@nd achievements of program graduates,
will further lead to duplication or enhancemenbtier mentoring programs and prove even
more worthy of a greater commitment for commuriiysiness, and school system support.

The researcher sought to inform, advocate, eduaateshare the good news of the
program’s impact with policy and decision-makemnenunity leaders, and African American
families. He described a program that participdmisd to be influential in their lives and to
their manhood growth and development. Throughghidy the researcher intended that its
results will alter the process and greatly peakrherest and desire of African American males
considering mentoring and the rewards of joininges of passage program.

Process to Accomplish

The impact of CYLC’s BAROPMP on participating ybatand graduates was
determined using qualitative and quantitative regeapproaches, which allowed the researcher
to describe data derived from questionnaires atahirews. This mixed methods-longitudinal

approach allowed the researcher to utilize singbeqg and quasi-experimental designs, which
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looked at impacts, benefits and changes to threepgrof participants who participated in the
BAROPMP during their high school junior or seni@ay. These designs are appropriate since
the researcher’s purpose is to conduct a pretésedeginning of a program, as well as a post-
test and focus groups at the completion of a pragiidhese determine program outcomes,
relationships, and overall impacts upon participaAtso, the researcher administeredYloaith
Mentoring Survey (YMS), The Across Time Orientatideasure (ATOM), and the Match
Characteristics Questionnaire (ME{Q program participants and elders, along withdcating
interviews with some participants, parents, comityueiaders and elders.

The researcher used three comparison groups, wéfielcted experiential history and a
time span of approximately eight years between gaahp: 1. Group One consisted of past
program graduates from program years 1990 and 996roup Two consisted of past
graduates from program years 1997 and 2003; 3.[GFbree consisted of current program
participants from the Beaux Affair class of 201@t20along with participating elders who had
mentored during these participating years. Alstuthed were Group Three parents, community
leaders, and elders, all of whom completed a quasdire regarding the Beaux Affair Rites of
Passage Mentoring Program (BAROPMP); Group Thregcpaants were also administered a
pretest, posttest, and participated in an end-ofiam-year Focus Group. The study will
incorporate elements of all four research questiatis all three groups.

The researcher used the following instrumentsdbresearch questions in determining
overall program impacts:

GROUP One and GROUP Two:

* The Program Leadership, Activities, and Impact 8urfPLAIS), devised by the

researcher, measured program impacts and levebgfam satisfaction and opinion in
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the areas of leadership and activities. Becausgramo graduates in the BAROPMP were
high school juniors and seniors, the researchepdethand compared all responses and
results from respondents based on their grade tewelg program participation. This
single-group design is administered when a progrdministers a Post-test
guestionnaire. PLAIS measured overall program irhpad captured information about
relationships, career decisions, career goalsegalurrent job status, level of education
completed, social economic standing and annuahieco

The PLAIS questionnaire was mailed or e-mailedast graduates a second time to

increase the response rate. The researcher sa@rkdervey and filed it in a secure location.

Each participant’s response was recorded verbatihout any corrections to grammar, sentence

structure or spelling. Each response was then gebuyio broader categories or themes.

After receiving IRB approval the researcher condd@ Pilot Study Grouyith four
program graduates and two elders for the purposeaitiating the instruments and
refining the research design. The questionnaireraedview protocols were analyzed for
effectiveness in capturing the information implfeain the research questions.
GROUPThree:
The researcher used the following pre-test arst-{@st instruments:
Pretest: Participants were administered The Acfasg Orientation Measure (ATOM);
this provided for a perspective on participantdlaok on the future in the context of
their personal trajectory, such as experiencestasts, hopes, and worries; it also
provided opportunities for demographic informatmnthe new program participants.
Posttest: Participants were given the Youth MengpB8urvey (YMS), which is a youth

response survey that measured match quality frenydlth’s perspective. It has strong
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evidence of validity and reliability (Harris & Nakla, 2003b). In addition, at the

conclusion of the program year (April, 2010), tmadyating participants cooperated in

participating in an End-of-Program-Year Focus Grtupscertain their mentoring and
rites of passage experiences. After a letter obdhutction and receipt of parents’
informed consent. The YMS was administered by @ogelders and safely delivered by

FedEXx to researcher within three days.

* Interviews for parents and eldefsterviews with parents, elders, and community ézad
were conducted at the office of BAROPMP; the redear designed the interviewed
instrument; several of these interviews were cotetliby telephone. All interviews were
audio-taped. The interviews were designed to ingat& participants’ opinion of
program impact and their overall level of prograatigaction.

* Questionnaires for elders and community leaderxsgfam elders were administered the
Match Characteristics Questionnaire (MCQ), whictedmined mentoring relationships
and their benefits. The researcher’s designed igumestire was intended to determine
opinions, feedback, and/or recommendation on thRBRMP’s impact and influence on
the community and whether the program made a difies.

BAROPMP participants, elders, and community lesdegre informed of the study’s
purpose and assured of survey confidentiality. €nurage range of program graduates was 17 to
38. All active student participants were adoleseceales enrolled in grades 11 and 12 from high
schools in and around Charleston, South Caroliha.férmer members of the program resided
in several locations in the United States. In addito age, the other demographic information

collected included geographical location, incomeé education level, and career information.
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Program leaders and elders assisted in locatidgallecting e-mail and mailing
addresses of BAROPMP patrticipants and graduatésttek, along with a return envelope was
mailed to program participants and graduates sgelonperation and commitment to participate
in the BAROPMP study by completing a survey, thegeam Leadership, Activities, amehpact
Survey (PLAIS); after the return of the agreemerpidrticipate consent forms the investigator
distributed the survey electronically or via th&SUMail. The researcher then followed up with a
reminder phone call or e-mail if the survey wasnmettirned within seven days after due date.

Due to initial low response and because many BAMPRraduates are spread across
the country, the survey was mailed and e-maileziteent and former graduates a second time
to increase the response rate. The researchedseact survey; filed it in a secure location; and
recorded each participant’s response with no cbarsto grammar, sentence structure or
spelling. Each response was then grouped into braategories or themes. Survey and
interview participants were assured of a copy efdtudy’s results upon request with a correct
address no later than August of 2011.

Program elders assisted in conducting the Endrai@m-Year Focus Group with
graduating participants and provided assistancemaucting parental interviews. Al
respondents were required to sign the informedarferm. In addition, if respondents were
minors, parents were also required to sign theerdrf®erm. Survey and interviewed participants
were assured of a copy of the study’s results tes than August of 2011.

Participants

The participants were current and former membgtiseoBeaux Affair Rites of Passage

Mentoring Program (BAROPMP), sponsored annuallyi@yCharleston Youth Leadership

Council, Inc., based in Charleston, South Carolixibactive participants were adolescent males
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enrolled in grades 11 and 12, and were from pwsitt private schools in Charleston, Berkeley,
and Dorchester Counties. Program graduates residaVeral locations in the United States.
The current age range of participants and gradwedssl 7-38 years old.

The mentor/elders for the BAROPMP were highly ssstid business and professional
men volunteers from the community, as well as alumembers, who were past graduates of the
Beaux Affair Program. The program also welcomed @ded out a role for fathers and
mothers wishing to participate during the activegsam participation of their sons. In addition
to mentoring training and meetings these men broaglabundance of experiences, wisdom,
and talents to the BAROPMP. Indeed, they were densdThe Talented Tentlso eloquently
spoken of when W. E. B. Du Bois (1903) stated “Na&gro race, like all races, is going to be
saved by its exceptional men and women. The probleeducation, then, among Negroes must
first of all deal with the talented tenth; it isetproblem of developing the best of this race.”

Program

The Beaux Affair Rites of Passage Mentoring Progused an Africentric, holistic
approach to address and meet the spiritual, pdfsahaidual, physical/environmental,
emotional, educational/intellectual, social/relati§ vocational/financial, historical, cultural,
artistic, and community needs of African-Americaales, ages 16-18 years, in Charleston,
South Carolina. The classes, workshops, seminagsfield trips were taught, facilitated, and
overseen by an enthusiastic group of mentors,regféo as elders.

The application for the BAROPMP was extensive amugetitive, but every effort was
made to accommodate all interested and motivatetests who sought the opportunity to

participate and experience the rites of passagg@m Some of the required applicant data
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included career goals, parent statement, studsaygesounselor or teacher recommendation,
school and community activities, and honors/achievs.

BAROPMP participants were evenly assigned intoglmefour groups; each group
typically numbered between six and eight studerassisting of three to five elders. Group
elders met with their assigned mentees every @bheday (4 to 7 p.m.). Elders also made
themselves available to meet with mentees whernssacgand upon request. While the program
was primarily aimed toward at-risk youths, it alsecompassed participants who were
considered at-promise/me too adolescents. Theidarfatr a rite of passage and successful
program completion was nine months.

Prior to the start of the Beaux Affair Program yerwith all participants recruited, elders
and youths, the process of orientation ensurestenpregram leadership introduces literature on
mentoring and rites of passage. This is an eféottatin, educate, and introduce all participants to
program expectations. An effort is made to engamk blders and participants in a full
discussion on the program tenets of the BAROPMPitan@lationship to African American
history, Afrocentrism, and the Nguzo Saba. A diakmtended to better understand and
appreciate the program’s thrust and best-practitatso serves as an opportunity to generate

and explore ideas and processes for a succesafuhyy program year.
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CHAPTER Il
REVIEW OF LITERATURE

Many adolescents are involved in risky behaviog #re threatening not only to
themselves, but also to the people around thenseTimelude risk behaviors involving alcohol,
drugs, and criminal or violent acts that inevitalelgd to educational interruption and
disappointment. This is true of adolescents fromkand of background; however, empirical
studies have indicated that this form of behawsorary common among male youths of African
heritage in today’s society (Valadez-Meltzer, Sillddeltzer, & D’Angelo, 2005). The same
studies have shown that the roots of these fornbeldvior can be traced back to childhood
experiences. This is made worse if the individadétl in his education, a common characteristic
in many African American boys that is often theutesf high school suspensions and
expulsions. Swanson, Cunningham, and Spencer (2@¥cated that teachers and other adults
interacting with African American male youth shoble trained to recognize behaviors of
coping while also molding students’ behavior twmaially acceptable response.

What often happens with African American boys disengagement from school,
academic underachievement, and inappropriate baeh@¥ipolito-Delgado & Lee, 2007; Smith,
2006; Tucker, 1999). Ferguson (2005) believedtdeathers held biases and perceptions that
shaped the “achievement climate,” and emphasizgdfth teacher’'s expectations of students
are biased and are perceived as a bias by thenstulde student’s behavior and performance
become a “self-fulfilling” prophecy.

Ferguson (2005) conceptualized two racial biasésaghers: 1. Race neutral bias,

which is based on a teacher’s perceptions of stadpearformance and measures the impact of
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race as a contributor to the teacher’s percepaonsexpectations and 2. Conditional race neutral
bias based on observable and measurable predidtpesformance, and provides an
understanding about decisions of track placemeabibity grouping in school environments
through what turns out to be racial bias decisiakimg. Ferguson postulated that teachers often
underestimate a person’s full potential if the stitchappens to be African American. Compared
to 70% of non-Hispanic White students, only 41%bifcan American males graduate from

high school (Holzman, 2004); in public educatiornewéhAfrican American students account for
seventeen percent, they make up forty-one perdgheglacement in special education, and
boys account for 85% (Smith, 2006). This createsrgrortant challenge for a strategy of
mentoring intervention that best addresses thesnefedfrican American male youth.

By modeling caring and providing support, ment@s challenge negative views and
promote positive relationships for these youth réiga both themselves and other adults. Thus,
this mentoring relationship becomes a correctiyeeeience for youth experiencing a negative
parental relationship (Olds, Kitzman, Cole, & Ramn, 1997). Mentors can facilitate more
effective adult communication, as well as helpdrtah and adolescents to regulate both positive
and negative emotions (Pianta, 1999). This is rofteh facilitated through social interaction,
which acts as a cognitive agent of change.

A mentoring relationship provides the scaffolding youth to acquire and refine new
thinking skills (Rogoff, 1990). It is a relationghivith the capacity to provide a safe haven for
children and adolescents to air sensitive issudsaaropportunity for mentors to transmit adult
values, advice, and perspectives (Rhodes, 2002auBe of their greater experience mentors
represent an adult point of view without being jondgtal, and perhaps more understanding and

tolerant than parents (Darling, Hamilton, & Shawz€03).
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A rites of passage for these youngsters is ofterptbferred choice of mentoring
intervention (Baytops, 2003). This research dessribe effectiveness and impact of using
Afrocentric rites of passage to mentor these boyasdanhood (Hill, 1999; Hare & Hare, 1985).
The effectiveness of the rite of passage is gatrgpead the perspective of Bertalanffy’s original
work on general systems theory (Bertalanfly, 19886), and Urie Bronfenbrenner’s theory of
ecological systems (Bronfenbrenner, 1974).

The model of human development is the ecologicstiesys theory, which offers an
insight to the study of mentoring and mentoringgoaon evaluation. The ecological systems
theory is centered around (a) an emphasis on aregerson who interprets, influences and is
influenced by the environment; (b) a focus of usthrding the processes of development; and
(c) an attention to interacting interrelationshmsong multiple contexts (Bronfenbrenner &
Morris, 1998). More specifically, it is a theory igh focuses on a child’s maturing development
within the context of the system of relationshipattinteracts with a child’s environment, as well
as other factors, such as his immediate family,roanity, and other societal maladies that affect
development.

Blumenkrantz and Gavazzi (1993), speaking to thEomance of rites of passage stated
that “if rites of passage are absent, the adole¢geels less of a connection between himself and
his culture and community” (p. 211). It is accepgetherally and borne out by the facts that rites
of passage has a pronounced effect on a childsesafrachievement and impacts a youth’s self-
concept, self-esteem, and expectations (Quinn, &y Protinsky, 1985).

From the perspective of education and disciplinghéschools that affect primarily
African American males, there is evidence that suigpthe idea that mentoring influences and

impacts their education, behavior, and achieverffstltine, Dupre, & Lamlein, 2000;
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Grossman & Tierney, 1998). In an examination ofgtieool discipline gap, qualitatively
and quantitatively, there is an overrepresentaiistudents of color in behavioral
sanctions, indicating that the problem is seriausrg Black boys, which frequently
showed in the disproportionate evidence of studeligsiplinary and dropout rates, in
addition to the standardized test scores (DeRidd@0; Ferguson, 2000; Skiba &
Rausch, 2004).

Black boys are overrepresented in the areas oksggms and expulsions
(Gordon, Piana, & Kelcher, 2000); quite often crdtly based misunderstandings and
cross-cultural interactions lead to disciplinaryi@e (Weinstein, Tomlinson-Clark, &
Curran, 2003). Beier, Rosenfeld, Spitalny, Zangkontemp (2000) did research that
supported the importance and significance of margan reducing certain adolescent
risk-taking behaviors, such as (a) carrying a weag) using illicit drugs in the past 30
days, (c) smoking more than five cigarettes per dag (d) engaging in sex with more
than one partner in the past six months.

Many African American boys are raised in a dysfiomal setting that creates an
at-risk predisposition and disadvantage in theuwettgomental transition between
childhood and adulthood (Gibson, 1999). It is dgtiime period of transition from
childhood to adolescence when a search for ideintiénsifies. It is during this stage of
development when it becomes important to cultieasérong sense of self-worth in the
emerging personality (Brinthaupt & Lipka, 2002). lany as 1 in 5 youth report high
levels of self-esteem in late childhood and expexea large decline in feelings of self-

worth (DuBois & Tevendale, 1999).
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Self-esteem and self-concept are often used meageably, but essentially they are of
different constructs. On the one hand, self-conieptore about perception of competence or
adequacy of how the student may perform academiaall nonacademically, especially
socially, behaviorally, and athletically, best reggnted by a student’s self-perceptions. On the
other hand, self-esteem has to do with a studemésall self-evaluation, which most often
includes feelings of happiness and satisfactiont@fal999).

The importance of self-concept is that it stersfipersonality formation, whereas self-
esteem is all about social competence (Clark, C$etnBean, 2000). Self-concept, in very
general terms, refers to the image we hold of dueseByrne (1984) defined it as “our attitudes,
feelings, and knowledge about our abilities, skdigspearance, and social acceptability” (p. 429).

Negative self-esteem in adolescents can causelgaaatin emotional, behavioral, and
academic functioning (Silverthorn & Crombie, 200Bhis transitional phase also marks major
personality changes that are designed to helpdblescent attain self-esteem and independence.
Being African American and male in the United Séatas connotations of being castrated
socially, culturally, spiritually, psychologicallgnd personally. Lee (1996) believed that African
American males were historically at risk since gddnought as human chattel to the United
States.

The absence of a male or father figure in the hantethe emergence of a significant
African American middle class, due in part to theildRights gains of the last 40 years and the
opportunities to move out of Black segregated r@aghoods, caused isolation and dislocation
among low-income African American youth (Wilson809. In turn, this caused a permanent
interruption and disruption in African American gkeborhoods built around the concepttof

takes a villagewnhich fostered a greater system of bonding, fasuigport, spirituality, and
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respect for older people. Several noted African-Aocaa scholars, such as Hill (1992),
Kunjufu (1990), and Mincy (1994) have concluded thach of the negative activity
observed among African American youth stems frogtirigs of hopelessness, self-
hatred, cultural confusion, low self-esteem andahoncertainty. Poverty and family
structure pose challenges to the development af#&frAmerican children, especially
males (Lee, 1992).

Although the quantitative evidence is mixed, qadife evidence suggests that
youths in neighborhoods with high rates of socrabfems are likely to imitate negative
role models or associate with peers involved imdelency, sexual activity, and
substance abuse (Anderson, 1990; Mincy, 1994). Woog to Majors and Billson
(1992), the street culture that develops amongcAfiAmerican males in racially and
economically segregated neighborhoods can alsodaerse long-term consequences.
Through this culture, African-American boys leaabhis of dress, language, demeanor
and interpersonal skills that run counter to theeexations of teachers, school
administrators, and employers. Mentoring can sasva stopgap intervention to provide
needed support for positive youth growth and dgvakent in a partnership alignment
with educators, family, and community to maximilae greater probability of
educational success (Dondero, 1997; Tierney & Gnass 2000).

The adolescence transitional phase encompassealal#velopmental tasks,
which are defined as skills, knowledge, functicarg attitudes, intended to facilitate
physical maturation, social expectations, and peisefforts (Havighurst, 1972).
Havighurst proposed significant developmental tdsks must be accomplished: 1.

achieving new and more mature relations with ageesnaf both sexes; 2. achieving a
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masculine or feminine social role, 3. accepting®péysique and using the body effectively; 4.
achieving emotional independence of parents aret atthults; 5. achieving assurance of
economic independence; 6. selecting and prepasingrf occupation; 7. preparing for marriage
and family life; and 8. developing intellectual likand concepts necessary for civic
competence.

Failure in any one area of these developmentastaesdults in maladjustment, increase in
anxiety, social disapproval, and an inability totiie the more difficult tasks that may lay ahead
(Muuss, 1975). Erikson (1963) identified the foliogy tasks experienced during adolescence
and young adulthood: 1. establishment of persawatity; 2. establishment of autonomy and
independence; 3. relationship with members odrae and opposite sex; and 4. commitment
to career choice. According to Mincy (1994), in@aréor young people to master the
developmental tasks of adolescence, a commitmest beumade to their education, personal
growth, and career preparation.

Adolescence is a period of transition “of persaf@telopment beginning at puberty and
ending at adulthood, at which time most people lelgeved employment, a relatively
permanent relationship with another person, or'b@hacey,1986, p. 32). Erikson (1950) linked
adolescence with the development of a sense obipalr&glentity, which involves discovering
who | am, and increasing the understanding of oee'stence.

A primary task of adolescence is the search fordawklopment of identity (Erikson,
1968). The voice of adolescent males is missinguich of today’s literature. To discover the
voice of the adolescent male, Pollack (1998) usgdaditative method to examine the concept of
the mask of masculinity and edified boy codes tglotine socialization of boys and men to be

stoic to hide feelings and one’s genuine self, tanttndle problems alone. Boys are socialized
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at an early age to be ashamed of feelings of wesakifiear, and despair. Therefore, these
themes of silence, shame, and wearing a mask imdftua young man’s development. To
combat these challenges, Pollack argued that tiir@tén of masculinity had to be
broadened.

While mentoring is constantly in an evolving statel the research is mixed in
terms of impact and effectiveness, a study by 8tiegkad Palmer (1993) showed that
mentoring makes a difference in the areas of acmdachievement and dropout rates.
Similarly, in a Big Brothers Big Sisters (BBBS) diy significant academic gains were
made among boys who were mentored (Thompson & Ré&lyce, 2001). In another
BBBS impact study, Grossman and Tierney (1998) dainat mentoring had a prominent
and positive effect on the behavior of participgtyouth ages 10-16, and their likelihood
not to (a) use drugs or alcohol, (b) hit someoné¢)skip school. In general, those
youths who experienced conditions of socioeconatisadvantages showed greater and
positive benefits from mentoring (DuBois, Hollowaialentine & Cooper, 2002).

Objective of the Research

This is a research assessment of the impactsmg édrican centered rites of
passage to mentor male youths of African Ameriagstednt. In terms of overall
programming effectiveness and assessment the cesearsed a systems theory
perspective to demonstrate the seminal relationsétiween rites of passage and systems.
To this end, the remainder of Chapter Two will lnégd by the following specific
objectives: (a) identification of the major concephd tenets of systems theory; (b)
research literature of mentoring and rites of pgessa general; (c) research literature of

African-centered rites of passage programs to meh&African American male youth;
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and (d) an analysis of the impacts of the Africantered rites of passage program in mentoring
the African American male youths.
Systems Theory

This theory started in the 1940’s, and was proptseoiologist Ludwig von Bertalanffy
(Benjamin, 2007). He was trying to explain the iptay between different units and the resultant
effects. He was of the view that any one systethensociety and in the living world is affected
by another system in the same environment. Iynn, taffected the other systems. The
overriding assumption was that no system can bsidered in isolation. One of the effects of
the interaction is changes in one of the systerosdit about by change in another system with
which it was interacting. This view is more of arokitionary one, as von Bertalanffy opined
that the changes that are brought about by theartien between these systems are the ones that
lead to evolution (Garibaldi, 2002).

This aspect of system theory was developed by suleset scholars to explain
phenomena in fields other than biology. In socig|dbis theory was adapted by Walter
Buckley, among other scholars. George Homans amuigte Comte were also associated with
the development of this theory, which, in sociolaigws the society as a system with several
subsystems (Fordham, 2006). The society as a vihthe super system. The subsystems are the
institutions and the individuals who make up thistitutions. For example, the family, the
government, and the school are some of the institsithat are part of the larger society. These
subsystems are made up of smaller subsystems.

Furthermore, Fordham (2006) shared that these stdag act in cohort in order to
ensure the functions of each other and the funetodthe whole system. A change in one of the

subsystems affects the whole system and has vagffects to the other subsystems. A collapse
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of the political institution, which will lead to wand strife, leads to family break-ups and
the collapse of the economic subsystem, among effests. A strengthening of the
education and family subsystems will lead to imgabgoverning structures, a productive
economy, and a better society as a whole.

When creating interventions in society using thiory, it is important to note
that in order for the intervention to be more difex; it has to address the whole system,
together with the subsystems therein. When tryangyéate an intervention that will
mentor the male Black youth in the society, itngportant to address the system of the
society, and the subsystems of the family, the glglamd the individual himself, among
others (Cooper, Groce, & Thomas, 2005). All thedesgstems are affecting the youth in
some way, either directly or indirectly. The dynasof the student’s family and the
relationships that he has with other studentserstthool, together with his attitude, will
affect the impact of the mentoring program.

A system can be conceptualized as a number of elsrtieat are interacting
(Crutchfield, 2009). This systems theory has sémacepts and propositions that are
central to it. It assumes that systems possedsudéts that can be generalized. A system
is governed by a set of rules. The change in osgByor one part of the system
affecting other systems or subsystems is an exaofigach rules (Crutchfield, 2009).
Another concept is that a definite hierarchy exwgtin the systems. For instance, a
family is within the societal system. Within thexfdy, there are hierarchies that affect
the dynamics of the family; parents occupy the egglechelons, while children, followed
by non members of the family, follow down the laddéhere are conflicts and frictions

at the boundaries that separate the subsysterhatawhich separates different systems
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(Crutchfield). For instance, there is friction argahe family members, and possibly occurring
between the Black male youth and the school systéese conflicts and frictions need to be
traced and addressed.

Another concept is that systems are made up oé tyeles (Corson, 2005). The first is
the input, for instance the persons involved inupkringing of the African American youth.

The second is the processes, which in this cabe iadvice, punishment and guidance that the
youth receives. The third is the output, withirsteiudy is a violent or well-adapted Black young
person. Many systems have well-defined objectisestds which they direct all their efforts
(Sharma, 2008). Lack of goals is synonymous witlisariented system. A school system may
eject a violent youth from the institution becabgsewas a hindrance to the achievement of the
goal of the institution, academic excellence.

Corson (2005) thought that the most important dheof the system is to survive. All
the other goals can be abandoned to achieve thisitrat is where the adaptability of the
systems enters. All systems have control mechani@wolsling, 2009). These are what screen the
inputs to gauge their efficacy in achieving thelgad the system. Systems and subsystems exist
at different levels of openness (Westerdale, 208dine are open to the other systems and
subsystems, while others are completely closewthywho is non responsive to other people
in the society operates within a closed systemayléallows such a system.

Another concept of this theory opines that systeeng high affinity for stability and
equilibrium. No change occurs unless there is ifiiguh external sources. An African American
Black youth who is violent will not change his waysless he receives counseling and directions
from external sources, like the school and hisqar@Parsons, 1951). A change in a system is

directed towards a bigger version of the same syét@awrence, 2004). This is called
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“differentiation and elaboration” (Sharma, 2008, pp9-299). A synergy is a
characteristic of successful system (Sharma, 20@dxh is a system in which the total
of inputs is less than that of outputs.

Mentoring

Mentoring as an intervention strategy has beenraféar thousands of years.
Although mentoring as a concept is most often ttdazck to the ancient Greeks
(Freedman, 1991), the term mentor became a poaunthpotential change agent in
Homer’s Odyssey when Odysseus’ son, Telemachuswibe care of Mentor. This
forged relationship between this young child ardkoman defined the term universally
understood as mentoring (Butler, 1900/1944). Winildhe literature, there is no one set
operational definition of mentoring, Jacobi (198hared two widely accepted definitions
by Brofenbrenner (1986) and Moore and Amey (1988).

The first, A mentor is an older, more experiencespn who seeks to further the
development of character and competence in a yoyggson by guiding the latter in
acquiring mastery of progressively more compleXskind tasks in which the mentor is
already proficient. The guidance is accomplishedugh demonstration, instruction,
challenge and encouragement on a more or lessardgasis over an extended period of
time. In the course of this process, the mentoryanchg person develop a special bond
of mutual commitment...(Brofenbrenner). The secorfthd®n states:

“Mentoring is a form of professional socializatimhereby a more experienced
(often older) individual acts as a guide, role elpdr teacher and patron of a less

experienced (often younger) protégé. The aim eféhationship is the further
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development and refinement of the protégé’s shaltdlities and understanding” (Moore &
Amey, 1988, p.45).

Boston (1976) noted that the ideal mentoring refeghip involved three key
components: 1. continuing to carry out other dutvbge assuming the care-giving role; 2.
serving as a conduit for the wisdom of others; andeveloping a long-term connection. Daloz
(1986) later suggested that the mentor becomegla gather than a tour director, and provides
support through listening, advocacy, the sharingetff establishing structure, highlighting
strengths, and making the experience unique anty@dRhodes (2002, 2005) suggested that
mentoring affects youths: 1. by enhancing theiraaelationships and emotional well-being, 2.
by improving their cognitive skills through insttian and conversation, and 3. by promoting
positive identity development by serving as roledelse and advocates.

Through caring adults who are most often voluntementoring programs seek to boost
self-esteem, set goals and objectives, assiseipuhsuit of higher education, and to examine or
determine morals and values, and their overaltiogiahip to future endeavors. Often defined in
the pejorative, these are pursuits most often terwiith at-risk and at-promise/me too male
adolescents. According to Dryfoos (1990), boysatirgreater risk when they are in a single-
parent household. African American boys are espgahallenged by issues and circumstances
of poverty and family structure (Lee, 1992).

According to Rhodes (2005), one primary pathwagnehtoring’s influence on positive
adolescents’ outcomes is the area of interpersetationships, especially with parents, peers,
and teachers. With Bowlby’s (1988) attachment théomind, Rhodes thought that the
experience of an emotionally close relationshighweitmentor will cause a moderation to

interpersonal relationships. There are a limiteochiber of empirical studies which point to
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indirect evidence of the importance of the mentouthh bond and how it improves
youths’ perceptions of their interpersonal relagioips. Rhodes, Grossman, & Resch
(2000) showed that mentored youws.control group youth) perceived improvements in
their parental relationships, which then refleaedmprovements in school value, self-
worth, and grades. A more recent study by DuBoeilée, Parra, and Pugh-Lilly (2002)
provided indirect evidence of the importance ofquality of the mentor-mentee
relationship.

In general African-American youths are most restli@ their capacity to
overcome adversity or substantial risk factorss # resiliency often referred to as
“manifested competence in the context of significdrallenges to adaptation or
development” (Masten & Coatsworth, 1998, p. 206 & coping strategy that allows
them to continue to function in the face of aduwgrddlack youths who manage to
graduate, attend college, and achieve their eduatdreams usually do so in spite of
being in school environments in which they areathistereotyped on a daily basis in
spite of the long-term physical and mental heatthsequences. Some of those health
factor consequences are hypertension, diabetesaamuer (Neighbors & Jackson, 1996).

Understanding the predictors of educational agpimatis particularly important
because there are numerous negative outcomesatssoeith low educational
attainment, particularly among ethnic minority yiouvhich include lower school
performance, sustained poverty, crime involvemabugHilal, 2000; Hope, 1995). In
general, African American men, in particular, exgece a disproportionate number of
negative experiences associated with lower edustattainment, including drug use,

incarceration, violence, and premature death (Bate&énKennedy, 1997). Furthermore,
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not earning a post-secondary school educationezhtb limited earning potential and
opportunities for advancement (Snyder, Dillow, &ffiman, 2009).

Research has documented certain cultural influethagsnay lead to lower educational
aspirations among African American youth and cbote to the adoption of self-destructive
behavior that sometimes result in limited educati@uccess. Based on his oppositional culture
theory of academic achievement, Ogbu (1978) hasedrthat even those who work hard will
never experience the rewards of the American dicdaeto the history of discrimination among
African American youth (Ogbu). Steele (1992) poshteit that African American students who
encounter disparaging stereotypes about their agadsbilities is most likely to experience
anxiety and emotional withdrawal from their schawlrk, which then leads to disinterest in any
form of education and thus fall prey to academiltifa (Osborne, 1997). Researchers have
found that for some African American students, doirell in school is seen as a sign of having
sold out or opted to act White for personal schsamlcess (Fordham & Ogbu, 1986; Ogbu,
1990).

In fact, a number of studies on students from dieethnic backgrounds have
demonstrated that the way students view their datyqeerience and their identity directly
related to their educational aspirations (Flowbfidner, & Moore, 2003; Sirin & Rogers-Sirin,
2004; Yowell, 2002). Other research along this has identified that student motivation is a
positive contributor to academic achievement am@ingan American youth (Luster &
McAdoo, 1996).

It should also be noted that students’ perceptidheair parents’ involvement in their
education have been demonstrated as a contribfaihgy to their children’s educational

aspirations (Behnke, Piercy, & Diversi, 2004; Wé&lBlackhurst, 2000). Researchers seem to
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think that some community-level factors are siguaifit barriers to youths’ educational
aspirations (Hope, 1995).

A more recent study by Stewart, Stewart, and Sinf@888) discussed results
that living in a disadvantaged and resource-poghi®rhood are a risk factor on how
college is viewed and also suggest that neighbatlstroictural characteristics are
important factors for understanding the collegaraipns of African American youth.
The study seem to confirm the importance of expoand participation in community
resources, such as clubs, recreation centers,rgadined groups, such as the
BAROPMP; these institutions or community partnens/s as a buffer against negative
outcomes typically associated with poverty-strickerghborhoods, including substance-
abuse, poor educational performance, and schopbdtdSt. Pierre, Mark, Kaltreider, &
Campbell, 2001).

The role of future expectations in African Ameridagh school adolescents is a
rarely studied phenomenon. Researchers posit dodétscents create and develop images
of their future self and accompanying expectatioos various sources, such as
teachers, parents, and peers, as well as an dealedibne’s past successes and
challenges (Gill & Reynolds, 1999; expectationglsas where one wants to be at a
certain station of life, or academic expectatianisich focuses primarily on an
individual’s plan for academic longevity.

During the high school years, peers become mucle mfluential due to the
adolescents’ need for acceptance and identityifolitdon (Brown, 1999). It is at this
transitional phase when friends are used as a maflsecial acceptance (Brown), as

well as a measure of an adolescent’s current seris®av he/she sees himself in the now
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and in futurglCunningham & Meunier, 2004). Unless program pagudiots could be brought into
fold of the program there was an overt intent anghrt of the BAROPMP to replace some ole
friends with some new friends to expose participaotnew thinking, thoughts, aspirations, and
expectations. They were encouraged to avoid negpéers engaged in unacceptable activities,
such as drinking alcohol, smoking illegal substanead violent or criminal behavior. Foney
and Cunningham (2002) found that negative friendeeva part of multiple factors (e.g.,
negative school environments and high neighborhi@odjers) associated with antisocial
behaviors in African American adolescents.

The appeal of youth mentoring program appear torbhe rise, which a great deal of
growth in recent years, and there appear to ba@tncing rise of new programs (DuBois &
Karcher, 2005). It is estimated that about halihef mentoring relationships established through
formal programs last beyond a few months (Rhod@32f and some research indicated
negative consequences or harm when these relaijpsnshd within the first three months
(Grossman & Rhodes, 2002; Karcher, 2005). Evidesnggests that mentoring programs can
foster connections that promote positive emotiobahavioral, and educational outcomes in
youth (DuBois & Karcher, 2005; Rhodes, 2002).

A mentor not only serves as a guidepost, friendfatieer figure, but may significantly
contribute to the cognitive development of adolesseparticularly in the areas of thought and
behavior (Wadsworth, 1989), which can serve ageepguisite in understanding how adolescents
think and reason. There is a stage of adolesceeiamment (11 to 15 years old) when abstract
thinking and the ability to hypothesize resultsigreater capacity to reason and view things

from different standpoints (Thompson & Rudolph, @D0
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Any community needs to see in its youth the proraise vision for the future. As
an intervention of choice, mentoring most ofterrespnts opportunities for positive
activities and mentor to mentee interaction. Comitresiand their leaders are always
searching for what most connects youth to mentpang Pittman (1992) has found that
youth often define their connection to a progranorgianization in terms of their
relationship with a caring adult.

Mentoring programs designed to reach and improgdivies of ethnic minority
and economically disadvantaged youths have sprpriigroughout the United States as
an intervention of choice (Hall, 2006). These pamgs aim to boost self-esteem, help
youth set goals, value and pursue educational agvaent, and reduce negative
outcomes such as high school drop out ratesitlitig use and teenage pregnancy, all of
which too often are associated with at-risk andratnise/me too adolescents.

It is widely recognized that caring adultslationships are extremely important
for youth to achieve their fullest potential (Ec& Gootman, 2002gllowing
opportunities for the development of the leadershipacity of youth and to encourage
empowerment in education and career developmengtamize their full potential for
success. Many of these programs maintain an engpbasicademics, career and
vocation training and exploration, interpersonallskand moral development (Jones-
Brown & Henriques, 1997).

Those committed to the growth and development aftyoust also have a sense
of awareness and the desire and expectation thrgthong would be learned or
inextricably transferred from those mentored. Adaog to Cheatham (1990),

interventions cannot serve Black clients well & tielpers are not knowledgeable
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regarding their clients’ history, future goals, anture. Through a qualitative method Pollack
(1998) emphasized the importance of “hearing theegof adolescent males” (p.3).

There are a number of mentoring approaches, but¢ttmies there is a lack of available
mentors at any one time. Akos (2000) describedamapproach intended to foster social
development, while allowing youth participants tpportunity to learn new behaviors by
modeling and observing their peers. Along with emgang youth to become successful,
mentoring facilitates the process of grooming ydothieadership positions. Mentoring today
has become a viable practice to empower individical'ecome more successful. According to
Freedman (1993), the essential qualities for a anamg relationship necessary to reach
disadvantaged youth are commitment, emotional ogegyrand intensity. In spite of its potential
and impact, Rhodes (2001) advises that mentoringti substitute for a caring family,
community support or a concerted youth policy agend

Rites of passage

Van Gennep (1960) first used the term rite of pgass$a 1908, as a form of indicator that
marks the transition from one stage to another.eSsrholars believed rites of passage were
created because the indigenous cultures obseraeththperiod of change in human beings at
the time of puberty was so dramatic that the comty@s well as the youth required rituals to
facilitate the transformation from childhood to &dood (Meade, as cited in Mahdi,
Christopher, & Meade, 1996). Rites of passage canés serve as an affirmation for youth by
providing an opportunity for the community to exgsdove, pride, and respect for its youth; it
also allows the community to exemplify, promoted aalue its participating youth (Warfield-

Coppock, 1990).
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Central in the development of rites of passagerarag is the provision of
positive manhood images of African American malestlexemplified through teachers,
mentors, and other role models. The basic premiti®t African American boys,
particularly those experiencing academic and bamaldifficulties, have a greater
opportunity to thrive when receiving culturally leasinterventions that legitimize their
own cultural, family, and community experiencescier, 1991; Harvey & Hill, 2004).
In an effort to resist racial hegemony and moveatathe transmission of skills,
knowledge, culture, and values (Shujaa, 2003),cAfricentered pedagogy seeks to
recapture control of the education of African Arsar communities.

Van Gennep (1960) classified passage rites ineetparts, defined in terms of a
progression through three stages that: 1. separatedduals from their previous
identity, 2. facilitated a transition to a new itign and 3. incorporated them into their
new role, responsibilities, and status. Many redess have used van Gennep’s
classifications as the standard for describingaralyzing passage rites. Like van
Gennep, Blumenkrantz and Gavazzi (1993) descrifee thssential stages of the rites of
passage: 1. separation, 2. transformation, aneir&arporation. Delaney (1995) also
found four common aspects to the rites of passaggmony, describing them as: 1.
separation from society, 2. preparation or instouctrom an elder, 3. transition (from
child to adult), and 4. a welcoming back and acKedgement of the adolescent’s
changed status.

Vizedom (1976) saw three purposes to the rite esage: 1. as a ritual or event
that clearly demonstrates a change in status ofichahls within that culture, 2. as a

ritual signifying an ongoing irreversible changehe individual’s life, and 3. a ritual that
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is an essential part of the culture that definesetal expectations for individuals. Mensah, (as
cited by Goggins 2007), gives a comprehensive dieimof rites of passage. He conceptualizes
it as composed of structures, rituals and ceremsanigrhich the youth becomes involved. The
aim of these is for the individual youth to discotenself as an individual and as a member of a
larger society. He fully comprehends the purposi®existence. As such, he is ready to
progress to the next stage of his life. When thécAh American male youth attends these
ceremonies, he discovers his position in the speaietl the role that he is supposed to play in
order to co-exist with others in the society.

Rites of passage are gaining popularity in Amefi¢eey have been adapted from the
African continent. In America, it takes the formasf academic system or program. The youths
are taught through experiential exercises (Asanta%ama, 2005). Its events are significant for
its special meaning, emotion, and understandingldden’s (1990) 5-stage model of rites of
passage involves: 1. Symbolic Journey, which isl @sereadiness signal of home departure; 2.
The Challenge, often the result of confusion, istefear, and even pain over unmet needs; the
challenge stage is coming to terms with difficutictions and hardships; 3. Opening the Door to
the Dreaming, where there is an acceptance to kdovtledge; 4. Responsibility, where there is
the public acceptance of new and greater respditistyi and 5. Community Participation, final
stage of initiation, where there is acceptanceaabebration by the community of one’s
complete transformation.

Rites of passage programs are especially desigmga@iths who are moving from one
academic or social status to the other. Theywppased to develop and strengthen skills that
are necessary for a productive existence in theegod-or instance, the Cinque Rites of Passage

Program that is run in California targets Black esdbetween 10 years and 21 years of age
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(Cooper et al., 2005). It takes place during therser, when the boys are out of school.
Another one, the 4-H Youth Rites of Passage, al€gailifornia, is another summer
camp. This one caters to both boys and girls fribmaaial backgrounds. During these
programs, knowledge is disseminated to the yougredders. These elders are trained
and certified professionals. They teach the rexaliout the traditions of their
community, and the history of the Black people mekica (Cooper et al, 2005).

A major developmental trend exhibited by adolesédritan-American males is
identified by Ghee (1990) as the appearance ofgbeiol as defined by the young Black
male subculture, which may serve as a catalysnisguided self perceptions. The elders
in pre-Westernized African societies initiatedsitd passage ceremonies to prepare the
young Black males for manhood.

Historically, acquiring manhood has not been aly éask for Black males in
America. Racism, oppression, and socioeconomidda#ages have combined to hinder
the Black male from securing manhood equal to attiemic groups in the American
culture (Majors & Billson, 1992). It is well knowthat a request exists within the Black
community for Black men to reclaim their responidies in the socializing of young
Black males, preferably with an Afrocentric traigildeology (Kohn & Wilson, 1995).

Kunjufu, 1990; Lee, 1996; Prince, 1997; Richardsk992). The Afrocentric
method and idea both derived from an Afrocentri@gem , specifically dealing with
the question of African identity. The Africentriegspective, commonly referred to as a
black perspective, is a theoretical world view eeed in Africa as the historical point of
generation (Hill, 1999). Asante (1987) was intenttedddress the miseducation or re-

education of African people, both historically, aomically, socially, politically, and
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philosophically. Gurian (1998) spoke of the impaoda of community when he said that “Unless
the natural fire inside a boy is carefully refirggparents, mentors, and educators, the physical,
emotionalmoral, spiritual and social lives of all our youmgles will be consumed by flames”
(p-3).

Asante (1991) asserted that Afrocentricity estalefisa basis wherein all phenomena are
viewed from the perspective of the African perdda.argued that Afrocentrism focuses on
placing people of African origin in control of thdives and attitudes about the world, in order to
examine key implications of the dislocation of &&h people (e.qg., at the level of culture,
economics, psychology, health, and religions). \lhie framework in mind, Nobles (1990)
believed that Afrocentrism offers an opportunity &ffirmation, reawakening, and rebirth of
personal beliefs and behaviors for African-Amergsafissante (1988) further rationalizes that the
effectiveness of the Afrocentric model is the atarpe and recognition of an African cultural
system.

Asante (as cited in Mkabela, 2005) furthered exgdiAfrocentricity in this way:

“To say that we are decentred means essentialiywh&ave lost our own

cultural footing and become other than our cultarad political origins,

dis-located and dis-oriented. We are essentiafigne, that is, living an

absurdity from which we will never be able to fime minds until we

return to the source. Afrocentricity as a theorglodnge intends to re-

locate the African person as subject... As a paneafriidea, Afrocentricity

becomes the key to the proper education of childrehthe essence of an

African cultural revival and, indeed, survival.”
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The Afrocentric approach consist of learning toegtgesponsibility for one’s
actions. Hill identified matters of sexual life, mage, procreation, family, and
community responsibility as factors that need praji@n activities to assist young Black
males in claiming adulthood. Mutisya (1996, p. 8&id the following about rites:

The rites (male mentoring) is a manifest functiestilling responsibility, a value
system and internalization of the culture in yodthis enables youths to make
better judgments about life and to avoid manyhefgiroblems facing them today:
adolescent pregnancy, alcohol and drug abuse,deririme, identity crisis,
homelessness and single parenting.

Whittler, Calantone, and Young (1991) noted thBtack person who strongly
identifies with being Black expresses attitudes la@ldaviors that are supportive of the
Black community. Counseling Black youth to identijth the shared values of the Black
community may help them to increase their pridhemselves and their surroundings, as
racial identity is an important and dynamic parideintity development. Parham (1989)
described racial identity development as a lifelpnacess, typically unfolding in late
adolescence and continuing into adulthood. He @dsated out that this lifelong process
is shaped by earlier experiences. Pride in onésiegroup, a sense of belonging to
one’s ethnic group, and self-identification as #mi group member are several
commonalities that emerge when defining the essehethnic or racial identity
(Phinney, 1990).

Importance of rites of passage for the African Aiceer male
The African American male is able to develop amdrsithen his social skills

when he interacts with others during the programdelvelops social, as opposed to anti-
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social behaviors (Nsenga, 2005). His sense of iitprialalso enhanced, such that he learns that
crime and drugs do not pay, and they are unetpiegtices. This is gained by teaching him the
ways of expressing his emotions like anger andrtisns constructively, as they are parts of
human nature. Sanyika (as cited in Mahdi et aBg) @alled initiation, “the step-by-step process
of recreation that engages the patrticipant in a lbegy of knowledge that literally alters one’s
state of consciousness, producing a transforméel stdeing” (p. 116).

The youth develops emotionally as a result of gajrgreater self worth and self esteem.
Generally, the youth is made aware of his physiezkelopment and made to understand the
physical changes that are taking place in his btidyas been realized that boys, and by
extension all adolescents, are confused by theig@bgscal changes that they undergo (Jelicic,
Bobek, Phelps, & Learner, 2006). If they are notlentb understand these changes, and told that
these changes are normal, they will be confused.cbignitive skills of the boys are developed
and enhanced. He is taught many life skills indaeap, and these are what develop his cognitive
competencies (Nsenga, 2005).

A large number of the adolescent participantstekrof passage programs are growing
up in very harsh and cruel environments. With thegd, crime, and delinquent behaviors that
are rife in the society today, the majority of freingsters who are exposed to this environment
are African American boys (Nsenga, 2005). The Rifd3assage Youth Empowerment Program
[RPYEP] believes that without a developed and stat#ntity, the boys in junior and senior high
school are especially at a greater risk. These amysearching for an identity, and without the
intervention of mentoring and rites of passagey thay get the attention they seek in street

gangs (Rites of Passage Youth Empowerment Pro@ans).
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Gangs offer many adolescents an attractive altemat belonging through
initiatory rites, ceremony, belonging, symbols, #&hehtity (Mason & Collison, 1995).
These groups have their own model of mentoring,iaitidte the Black youths into a
new kind of life (Rites of Passage Youth Empowerni&ogram, 2009). This is done by
introducing these young boys to crime and druggetteer with a host of other truant and
antisocial behaviors. The self-esteem of those widerwent the negative rites of
passage that were offered by the street gangfdeasreported to be low (Rites of
Passage Youth Empowerment Program, 2009).

The process of transitioning from adolescence tohmoad will affect the
performance of the individual at that stage. If #fecan American boy made a positive
form of transition into adulthood, his performancdife will be successful. He will
experience less tendencies of engaging himselimmecand other negative behaviors like
sexual promiscuity and drug abuse (Asante & Maz&®a5). In addition to enhanced
academic performance, a positive rites of passisgaavealed that young African
American men entering higher education showed lagnigetention rate in college than
that of those who did not undergo the rites of agegGoggins, 2007).

Black manhood training offered some young Blackewndhe opportunity for
guidance, structure, and the possibility of settsaization. Nobles (1990) believed that
Afrocentrism offered an opportunity for affirmatioeawakening, and rebirth of personal

beliefs and behaviors for African-Americans.

An Assessment of African Centered Rites of PasPaggram
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using the Systems Theory Concepts

As indicated earlier in this paper, systems théwmrigs that the society is made up of
systems and subsystems which are interlinked. Tsyetems and subsystems rely on one
another for their survival, and as a result, thdjuence one another. A system can not be taken
in isolation, as it exists in an environment tisatiowded by other systems. Taking a society as a
system, one cannot fail to see that the dynamitiseo$ociety are affected by the ecology of the
environment in which the society is found. A sogiétat exists in a hot and dry environment is
not like a society that exists in a cold and wetimmment. These two societies have different
dynamics, informed by the differences that areeddund in the environment where they exist.
In turn, the societies themselves affect the emwrent in which they exist.

The same is true for the individual, in this cdse African American boy. He is part of a
larger system and also a part of a subsystem. piariof the society (system) and a member of
his family (subsystem). The young boy still coma&® icontact with other subsystems in the
society, for instance the educational and governmgosystems. What this means is that the
dynamics of these systems and subsystems havepawtion the life experiences of the African
American boy (Westerdale, 2004). Additionally, Hetivities of the young boy impacts on the
systems and subsystems of which he is a part.

When the African American boy is discriminated agaon the basis of his race, this is a
dynamic of the racial society in which he liveseTéffects are that the boy does not get the
chance to develop fully, leading to his failurdifa (Harris-Britt, Kurtz-Costes, Rowley, &
Valrie, 2007). When he is expelled from the schd®, life chances of the boy are cut down, for
without education in today’s society, there is mogoess that one can make in life (Weiner &

Mincy, 1993). On the other hand, when the boy eagag truant behavior, this has effects on
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the society and other systems around him. The yageils the label of one that produces
criminals in society, the school spends a loiragtdealing with the rebellious behavior
of the youth, and the police waste a lot of timérarcerating the youth. If the boy
develops positively, he becomes the pride of hisilfg and the society as a whole
benefits from the inputs of a determined and ertergeuth (Fremon & Hamilton,

1997).

A fundamental aspect of a rites of passage progsdhe Nguzo Saba, which is
Kiswahili for eight moral principles that servetas foundation for daily living and
survival. The principles are a minimum moral vasystem based on Maulana Karenga'’s
theory, which maintains “that if the key crisishlack life is a cultural crisis, i.e., a crisis
in views and values, then social organization t@areorganization must start with a
new value system” (Karenga, 1980). The Nguzo igrilmemally required value system
for community development and regeneration. Thiategnciples are unity, self-
determination, collective work and responsibilitgpperative economics, purpose,
creativity, faith, and respect (Hill, 1999). Thenmiples of the Nguzo enable and
facilitate African American adolescents to addtéesr anger and disappointments in the
traditional American culture. There is a positiverelation between the Nguzo Saba and
self-concept, goal setting, and psychosocial maltarid its influence to decrease
neighborhood violence (Greene & Smith, 1995).

Systems have generalized characteristics

System theorists have insisted that all systerngardéess of their complexity and

functioning, are governed by a specific set ofsy@aribaldi, 2002). This means that a

human society system has some common charactensgtic the animal or plant system.
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They have some basic similarities to be found anmbam; one of the similarities they share is
that they are affected by dynamics of other systamosnd them.

Programs that endeavor to mentor the African Ana@riooys have realized this. These
programs are African centered, which means that¢heer exclusively to the African American
young men. An example of such program is the CirRjtess of Passage in California (Cooper et
al., 2005). These programs take the African Amergaung men as a system on their own by
interacting with other systems in the society, nigrfeemily and school, as well as society as a
whole. Change in one of these systems will affeetdthers. When the young men are changed,
they will positively affect their families and sety as a whole.

Systems are bordered

This concept opines that there are borders thatragpsystems from one another and
subsystems from each other. In essence, systemgeared as structures that occupy clearly
defined territories (Lawrence, 2004). The bordetsvieen the territories are definite and clearly
identifiable. When young Black men are taken agesys, they are defined by the programs as
occupying a certain territory based on race. Hieeage bracket and race are used as the border
of this system. Other systems in the society, éi#tecation, the police, and the family also have
borders.

In this concept, sometimes there is conflict amdien where two borders converge
(Westerdale, 2004). When the African American yaidime into contact with another system,
like White young men, there is friction and tensvamere they converge. When the same Black
young men come into contact with the school, timeilfg or the police, there tend to be conflicts
and tension. For the systems to exist harmoniotistyconvergence points of these borders have

to be identified, after which the nature of thetion is deciphered (Crutchfield, 2009). The
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Afrocentric rites of passage programs have idexttithe borders between the boys and
the other systems in the society, including thécpahnd the families.
The cycles of a system

The mentoring and adolescent growth and developsystém operates itself
through the interplay of three cycles. The firghiat of input (Sharma, 2008). This means
that the system is always in reception mode totsfrom external sources. These inputs
are processed by the internal mechanisms of themy$eading to the second cycle of
the system, which is “processes” (Sharma). Afteritiputs have been processed, the next
cycle is that of output. For a system to be comsidi@s an optimum unit in terms of
functioning, the sum of all the inputs should b&sléhat of the outputs (Corson, 2005).
The sum of the output of the whole system shoulthbee than the total of the subsytems
output.

Inputs are the efforts that the members of theegygtut into it. For instance,
Afrocentric rites of passage initiation programes an input to the system of African
American young men. Other inputs may include edonand counseling. The processes
are the actions that are executed in order to rrekenput effective. The processes can
be conceptualized as a digestion of the inputsdi@g) 2009). In this case, the
processing of such a mentoring program includegthueation on Black history and
culture that is disseminated to young men, as age#xercises aimed at developing and
honing their life skills and competencies. The otgghat are expected here include a
balanced youth who is able to exist with other peapthe society. The youth is also

knowledgeable and motivated regarding his cultacklas discovered himself and his
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role in the society. Goggins (2007) reported thatyfoung men who attended these programs

emerged from them like new creatures, with distc#enchanges for the better.

Equilibrium and the homeostasis nature of systems

Systems always strive for stability and state afildarium (Cooper et al.). This means
that unless the system is prodded to move in &péat direction, it will remain in this state of
equilibrium and stability, also referred to as hostasis. The system cannot change unless
inputs are introduced, which will then be processed the system will move forward. The
direction of the change from the state of equilibriof the system will depend on the quality and
guantity of the inputs. If the inputs are negatihe system will tend to move in a negative
direction. At a minimally basic level, homeostasis powerful process that allows individuals
to achieve internal consistency and stability (Baf¢c 1975). African American male youths at
the crucial stage of adolescence can be describagdgstem in homeostasis (Cooper et al.,
2005). The youths will not change unless proddethpyts. The Afrocentric programs introduce
the inputs in the form of mentoring programs, amaltioys respond by moving in a positive
direction. The street gangs introduce their owmfof inputs into the boys’ system, prodding
them in a totally different direction.

Nature of change in a system

When a system develops, it can only become a bigggsion of itself. This is referred to
as differentiation. The system cannot change inaidleer system just because of the nature of the
inputs that it has received from the external emnnent (Benjamin, 2007). For instance, when
the human society changes through industrializatiarannot change into another system like

that of wild animals. It will develop into a soptitaited and industrialized system.
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The Afrocentric programs aim to bring about théegéntiation of the African
American male youth system through positive me@hs.young men develop skills that

are helpful to them and to the society, hence bampimportant members of the society.

Conclusion

The ability for one African American male to relateanother African American
male is the reason that mentorship is considepapalar intervention strategy. LaVant,
Anderson, & Tiggs (1997) believed a mentor’s rokswhat of a real life model to the
mentee, which in turn affords the opportunity foe tAfrican American male to be told
that he can succeed against the odds that mayminesagress and often interfere with
graduating from school. Serving as a guide, fatoit, role model, or teacher to facilitate
and impart information and skills (Sutton, 2006gntors can be models of strength and
support to those whom they mentor (LaVant, Andergomiggs, 1997). Therefore, it is
in this context the researcher posed the follovguegstions in the research of a mentoring
program in Charleston, South Carolina, namelyBbaux Affair Rites of Passage
Mentoring Program (BAROPMP):

1. How did the Beaux Affair Rites of Passage Mentoifnggram

(BAROPMP) impact graduates’ completion of highaol,

pathway to higher education and decision-mality career
choice?

2. What influence or impact did the BAROPMP had onryales as father,

husband, and mentor to others?

50



3. Which specific program elements or best practineenced program

participation, social interactions, and persatealelopment?

4. What were the characteristics of an effective,nggrand helpful mentor?

There are reports that suggest that as many a8 dgsthcies provide mentoring (DuBois
& Karcher, 2005), including 500 Big Brothers/Bigs&irs of America agencies. Big Brothers/Big
Sisters commissioned an impact study, which praVmnclusive and comprehensive evidence
that one-on-one mentoring alone can make a difeer@mthe lives of young people (Tierney &
Grossman, 2000). Further evidence and confirmatfdheir finding on the impact of mentoring
were meta-analytical reviews (DuBois, Holloway, &faine, & Cooper, 2002) and local
experimentations (Chan, 2004). The most significaséarch that showed the positive effects of
mentoring indicated improvements in youth’s gragebpol attendance, and family
relationships, and the prevention of drug and altohtiation (Johnson, 1998; LoSciuto, Rajala,
Townsend, & Taylor, 1996; Tierney, Grossman, & Red®95).

The Afrocentric rites of passage were introducethenAmerican society as a growing
intellectual idea in the 1980s after the realizativat young men of African extraction needed to
be guided in their transition from childhood intuéthood (Mkabela, 2005). The Africentricity
aspects of the rites of passage provide opporésnitir guidance and purpose to the thoughts and
actions of African American people (Hill, 1992).8de rites of passage are culturally conscious
as they realize that the African American youthegignces unique circumstances in his life due
to his African background. Hence, it was import@ntome up with a program that could
address these unique needs and experiences.

Warfield-Coppock (1990) referred to the ritualgités of passage as symbolic acts that

convey stability, ease of transition, and contwtt life, groundedness, balance, and order. The
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success of rites of passage emanates from théhttdhey take the African American
male youth as their client. As the client, the ypumen are treated as a system of their
own. This paper examined the successes and theskibf these programs based on the

concepts that are central to the systems theory.

CHAPTER 11l
INTRODUCTION

The purpose of this longitudinal study was to datee the overall impact of the Beaux
Affair Rites of Passage Mentoring Program (BAROPMRM)e researcher wanted to demonstrate
overall program effectiveness through a seminatiaiship between mentoring and African
centered rites of passage and its impact on Afrigaerican adolescent men. The following
paragraphs describe the study, including the rekedgsign, population, data collection,
analytical methods, and limitations. The computaiased to analyze the data are also provided.
The questionnaire surveys, interviews, parentahgsion forms, and correspondence regarding
this research study are provided through a sefiéppendices.

Because of the span of timad differencebetween Group Three and Groups One and
Two in terms of exact comparison and the fact @atup Three most recently participated and

graduated from the BAROPMP, an exact or more peemisnparison was unlikely from the
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beginning. But to compensate and be able to exwatas much information or data about
Group Three, the researcher used several instrgnefdcilitate this process.

The research questions that guided this impadystere the following:

1. How did the Beaux Affair Rites of Passage Mentofntggram (BAROPMP)
impact graduates’ completion of high school, patyto higher education and
decision-making with career choice?

2. What influence or impact did the BAROPMP have ortippants’ roles as
fathers, husbands, and mentors?

3. Which specific program elements or best practindsenced program
participation, social interactions, and persatealelopment?

4. What were the characteristics of an effective,nggrand helpful mentor?

BAROPMP used an Afrocentric approach to meetthiral, historical, social, growth
and development needs of adolescent African Amemcale students. Their program was
inclusive of many foundational elements, includmegeting the educational and spiritual
awareness needs of all participants. Further,gbearch sought was to determine the impact of
the BAROPMP by examining the degree to which tlegy@m met its objectives since its
inception in 1990.

BAROPMP was its vigorous and persistent promo#iod modeling of success and
achievement by exposing participants to the bestaightest of African American men
within their own community. These men, many of whaere elders of the Beaux Affair
program, were primarily at-risk during their yowthd had already achieved significant
gains in spite of insurmountable odds. While thaueAffair application process was

extensive, the program elders extended a greabfleffiort to accommodate the acceptance
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of those students with a strong desire and detetioimto participate in BAROPMP.
Research Design

This longitudinal study was designed to deterntimeimpact of the Beaux Affair
Rites of Passage Mentoring Program on the youngwhensuccessfully matriculated the
program from 1990 thru 2011, in the following arg@3 graduation from high school,

(b) the path chosen to higher education and deeisiaking with career choice, (c) role
as father, and/or husband, and/or mentor to otf@rgrogram activities and workshops,
(e) level of social interactions, and personal ttguaent, and (f) mentoring and the
degree to which mentors may have been perceivetfegive, caring, and helpful.

A mixed method study was used to determine thpagnof the BAROPMP on
African American males who participated and gradddtom the riteprogram during
their junior or senior year of high school. Theastohction occurs at two levels either to
deal with different types of data or evidence; velaest, quantitative data are about the
collections of survey numbers, but on the othedrgumlitative data are words, which are
mostly collected through interviews, focus grougrs] observation. Mixed methods are
quite often defined as ‘research in which the itigasor collects and analyzes data,
integrates the findings and draws inferences usatly qualitative and quantitative
approaches or methods in a single study (TashakkGrieswell, 2007, p. 4). Its
purpose was clearly to afford the opportunity tongamore complete understanding of
research problems and fully address the purpoieeaksearch (Creswell & Plano-Clark,
2007).

Johnson and Onwuegbuzie (2004) maintained thagdmxethods research is compatible

with pragmatism. It is a paradigms process whidarsfa way to minimize the weaknesses and
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maximize the strengths of both the qualitative godntitative. As Morse and Field (1995) have
exhorted:

It is possible to use both qualitative and quatitéamethods in

the same study? The answer is most definitely s often the

strongest research findings are in studies thabagemethods.

Multiple methods of data collection enrich the pexdives that

the researcher has on the phenomenon. (p. 164)

Greene, Caracelli, and Graham (1989) identifreel purposes for mixed methods
research: (a) triangulation, which allows for tleeroboration of sets of findings across
different methods; (b) complementarity, which ergesnor clarifies specific findings
from one method by using the other, (c) developm&hich refers to using the results
from one stage of research in a sequential desiginé development of the methods for
the following stage; (d) initiation, which developsw perspectives by highlighting
paradox in order to extend the breadth of a stydyding different methods for various
research components (Caracelli & Greene, 1993;r@retal.,).

The mixed methods approach for this study allothedresearcher to address
the complexity of the research questions througblistic approach. Quantitative data
was collected through surveys. This allowed fotigtiaal analysis, deductive reasoning,
explanation, prediction, confirmation, and validati Qualitative data was collected
using interviews and surveys. This data allowedifscription, explanation, exploration,
interpretation, and inductive reasoning, througtergimg themes and from interview and
survey/questionnaires collected from program greyaurrent participants, elders,

parents, and community.
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What is not so clear in the mixed research syigHgerature is its lack of actual
difference between studies presented as qualitaivapposed to quantitative
(Sandelowski, Voils, & Barroso, 2007). With all thebjects were African American
males the researcher was reminded of the work mé4$1{1993). He noted that the survey
research conducted with diverse cultural and ethminority groups can be highly
complex. Sandelowski, et al. concluded that conmigjrjualitative
and quantitative methods provides one way to impitbe quality and integrity of cross-
cultural research and to ensure that the findimgsalturally relevant and accurate.

However, the combination allows the researchehiid sack and forth between the
gualitative (inductive reasoning) and the quantiga(deductive reasoning).

The researcher utilized a mixed study to deterrttiedongitudinal effects of the
BAROPMP program on Black males. The researcher datdfrom a span of 21 years. Three
groups were established to distinguish the spaeaifs and time between each group to
determine any distinguishable factors or differanogprogram impact. The three groups of
BAROPMP graduates and current participants utilinetthis study were years 1990-1996
(Group One), 1997-2003 (Group Two), and 2009-2@@Yp Three). The researcher thought
both the qualitative and quantitative methods rlackattributes which contributed to overall
BAROPMP popularity, effectiveness, and thus captyp@gram features and activities that most
attracted interest and desire to participate in BERRIP. The researcher collected ordinal data to
obtain a mean and a standard deviation for the threups of participants who had already
successfully graduated from the program.

Population

The entirety of all program participants for tresearch consisted of one-hundred young
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African American men who patrticipated and compldtexiBeaux Affair Rites of
Passage Mentoring Program during the years 1980¢hr2010. Participants were
generally between the ages of 16-18 during the@iggam participation, but now
are between 18-38 years old; roughly forty peroémiarticipants were from single parent
households or raised by grandparents. Most paati¢gocame from low-income
neighborhoods and represented ten high schoolbanl€3ton, Berkeley, and Dorchester
counties of South Carolina. Additional participamishe study of the BAROPMP also
included 50 mentors (elders), parents, and buseresd$inancial supporters to those who
were graduates of the program.
Data Collection

After receiving organizational approval from f@karleston Youth Leadership
Council, Inc., for the BAROPMP study, the researaiszd his affiliation with the Charleston
Youth Leadership Council, Inc., to identify anddbe program graduates of the Beaux Affair
program. In this mixed methods longitudinal studgjaresentative sampling of past graduates
were asked to participate in the study. They weiteally contacted by letter and through
Facebook. The cover letter explained the purposkec$tudy and asked that the participant
return the self-addressed envelope indicating vérdta would participate in the study. To
increase the response rate on returned mail teanadser forwarded such mail again under a new
address; where there were usable e-mails, therobsgaent reminders to intended recipients,
requesting their participation in the BAROPMP study

The researcher obtained data through the supgmmperation, and participation
of elders (mentors) from the BAROPMP. Most inforimatgathered was managed,

supervised, and monitored by the program leadeestthe researcher. The researcher
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made several trips to Charleston, South Carolimachwvas the location for program
administration and operation. An informed consentnfoutlined the scope of the study.
The participant’s signature indicated a willingnasgarticipate and an affirmation of
support for the research. Their participation atehtity were assured of confidentiality. All
participants in this study were contacted via teteye, letters, and agreement
to participate forms prior to administering any gaeticular instrument or interview to
assess their willingness and appropriateness éosttidy. The researcher ensured that
each participant (a) had an enthusiastic intereita research and was (b) willing to
describe his feelings, experiences, and percepéibast the African-Centered Rites of
Passage process and its impact.

A pretest of survey instruments generated bydkearcher was piloted through
the participation of three past program participaand two former program elders. The
researcher mailed the pre-test to the respondgntsall; they were given instructions to
read and complete the survey, and to ask questfare;essary by e-mail. The results of
the pilot testing revealed that the survey formaswmost satisfactory minus some
restructuring of questions, restructuring some tioles and/or changing the meaning of
some words and terms that was vague and excliBaged on these findings, the
researcher revised the survey format, changedaewerds, and decided to proceed with
post-test survey instruments.

Prior to administering the survey instrumentadtive program participants and
their parents, the researcher obtained parentalecrand participants’ assent to
participate in researcher’s study. The programrsldiso discussed the evaluation

guestions, evaluation protocol, and the proceduredmpleting questionnaires.
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After the instructions, subjects were told the s of the study and the confidentiality
of their responses. Subjects were given as muah @asmeeded to complete their
responses. Upon completion of the survey, partitgoeere free to leave the assembly.

The interviews and survey instruments for agtx@gram year parents, elders,
and Beaux Affair participants were administered emaducted by the president of the
Charleston Youth Leadership Council, Inc., who dlad oversight and coordination of
the Beaux Affair Program. This was completed atrdwpilarly scheduled meeting
location of BAROPMP in a comfortable and large nmegtoom space.

Baseline data collection was conducted duringmimeer, fall, and summer of 2009 and
2010.

The president of the Charleston Youth Leader€tpncil, who provided the
management and supervision for the BAROPMP, ageesdrve as on-site coordinator
for the administration of the questionnaire survi@ysurrent program participants,
parents, and elders (2009 — 2010). Program eldsistad as needed and followed a
standard answering protocol.

The site coordinator used as his primary metHathta collection the face-to-face
interviews using a scheme suggested by Seidmar8)1®8ich “combines life
history interviewing and focused, in-depth intewiieg” (p. 9) to evoke meanings of
interpretation of an experience from each partitip@he interviews were semi-
structured and followed an instructional path,\alia flexibility for a natural exchange
and unforeseen themes to emerge.

The researcher reviewed with the participantatitaere of the research, the rights

and expectations of the participant, and the inemfmonsent document that was
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presented for the participant’s signature. Thears$eer asked the participant to describe
his family background, his family’s educational atupational level, and the messages
he heard about higher education while growing agd,an overview of his academic
journey starting from whatever point he felt contédte. A critical task for all interviews
was the development of rapport and helping thaqgpeaint feel comfortable about the
interviewing process. An often repeated remindes tha assurance and guarantee of
confidentiality. This contributed to the reliabylibf the study because approaching the
“respondent as an equal, allows him or her to esgopersonal feelings, and therefore
presents a more realistic picture” than can beidtawith more formal interview
techniques (Denzin & Lincoln, 1998).

The survey instruments utilized for the reseaahducted on the Beaux Affair
Rites of Passage Mentoring Program revolved ardluree groups for a longitudinal
study. The researcher developed and used mostysasteuments after obtaining permission
from the Dissertation Committee. They includedPnegram Leadership, Activities, and Impact
Survey (PLAIS, Appendix I) for program graduatesroup One (1990-1996) and Group Two
(1997-2003); Group Three (2009-2011) was admiresténe Participants End of Program Year
Focus Group Evaluation, the first to the 2009-2pddyram participants (Appendix C) and again
to the 2010-2011 group of participants (Appendix Afjer obtaining written permission the
researcher also administered the Youth MentoringeSu(Appendix B) and the Across Time
Orientation Measure (Appendix A) to active Groug&eparticipants.

The researcher developed and utilized severbiments to gauge feedback from
BAROPMP elders, parents, and community leadergyrBro elders were administered the

Elders Feedback Survey (EFS, Appendix F) and wbthined permission they also completed
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the Match Characteristics Questionnaire (MCQ, Apipex). BAROPMP parents were
administered the Parent Interview Survey (PIS, ApipeG); community supporters and leaders
completed the Community Leader Questionnaire (CAgpendix H).

Group One and Two

The last and most primary group of participanéserthe young men who
participated and graduated from the BAROPMP; threyr@presented in Group One
(1990-1996) and Group Two (1997-2003). For bothugsathe researcher designed
the Program Leadership, Activities, and Impact S8yrfPLAIS), a 24 items
guestionnaire. The researcher first conductecdgst of PLAIS with 3 former mentors
(elders), who made minor changes, primarily focusedlarity, structure, and validity
(Appendix I). There were 27 filtered respondentsGooup One and 24 filtered
respondents for Group Two.

PLAIS consisted of Likert-scale questions whigbused on factors associated
with the experiences of the young men during tpaiticipation and involvement in the
Beaux Affair Program. The series of questions fedusn obtaining demographic
information, program leadership, extracurriculaiaties, pathway to achieving
education goal, elder-participant relationships mmahtoring influence, decision-making
in career choice, and personal development andldatéractions.

To locate past BAROPMP program participants angkin as much participation
as possible and consent to complete PLAIS, letters sent to their parent(s) home
address, which came from the application each stumtgginally filed for in the
BAROPMP acceptance. Many letters were first retdiohee to change of address or

relocated without a forwarding address; those vasponded provided assistance in
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locating the whereabouts of other past progranmiqgieants.

PLAIS was eventually completed online by 53 pgptints in August and
September of 2010 through Surveymonkey.com. Thetmumnaire took an average of
approximately 15 minutes to complete. Because #sé articipants were located in so
many States, PLAIS presented the greatest chaliesgéar as locations, addresses, and
e-mails. Several young men who graduated from BARBRNd were easily located
urged the researcher to utilize Facebook; they wabselutely correct that the researcher
would locate a large number of the young men, wdmbdstablished a Beaux Affair
Alumni Association on Facebook. It was extremeliphaé.

Data during information gathering were examirf@dugh content
analysis of the interviewees’ responses to idenii&themes and patterns in the
responses. Responses were analyzed for similaaitie@slifferences. The researcher
focused on emergent interview themes for a bettderstanding of those issues that
seemed important to the viewpoints of program sléed participants.

All administered interviews were designed to stigate the opinions of the
respondents on what constituted a meaningful otgmssage experience. Before the
interview took place, the interviewer explained pluepose and nature of the study to
each participant; each participant was assuretidinterviewer that their identity was
anonymous and that their responses would be treatedtrict confidence; the
participants were permitted to ask for clarificatfoom the interviewer or refrain from
answering any questions. The interviewer brieflg the respondent something about
himself: his background, training, and interestientoring.

Group Three
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The Across Time Orientation Measure (ATOM, Apperi) was used to pretest 2010
program participants; it is an instrument whicloakd for getting to know program
participants and ATOM provided a perspective ongaeticipants’ outlook on the future
in the context of their personal trajectory (Ha&idlakkula, 2008). The ATOM survey
was administered by the researcher to 35 partitspafter a regularly scheduled
workshop of the BAROPMP in 2009 (October) and 206vember). The ATOM
included four sections: past, present, future, gt statements to complete; it is used to
assess participants’ present interests and futopes and worries.

The researcher administered the Youth MentdBayey (YMS, Appendix B) to fifty-
Six active program participants in March (2010) &uober (2010) after a workshop (Harris &
Nakkula, 2008). The YMS focused on the perceptmfnsarticipants and their relational
and growth-focused matches. It is the most completasuring instrument of validity
used to match quality relationship from the studegmerspective (Nakkula & Harris,

2005). The YMS consisted of two sections consistifigventy-five questions; section one was
about how the mentee feel about his mentor matdrsaation two was about what the
mentee does with his mentor.

Prior to graduation from the 2010 and the 201 RB®MP, the site coordinator
administered an End-of-Program-Year Focus Groupuatian to twenty-two (2009-2010) and
thirty-four (2010-2011) young men who were stillgapants during both program years. This
survey was designed by the researcher to gaugeipants’ level of program satisfaction,
concerns, recommendations, and/or to share thematiVevel of program impact upon their
mentoring and rites gfassage experience. This involved asking nine mumsstegarding their

experiences and participation in BAROPMP. This greualuation process was led by the elders
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and included nine (2009-2010) and five (2010-2GfuBstions. Appendixes C and D provides
the survey questions that were administered byptbgram elders.
Program Elders (mentors)

The researcher administered the Match CharactsriQuestionnaire (MCQ) to 15 active
and participating elders of the BAROPMP after theausion of a regularly scheduled
participants’ workshop in January, 2010. The MCQvaied a keen panoramic view of students’
outlook on the future in terms of their experiengeterests, hopes, and worries, and it had
strong evidence of reliability and validity; it meeaes match quality from the adult’s (mentor)
perspective (Harris & Nakkula, 2003a).

To stay abreast of fresh ideas, current concams$exploring the need for program
changes or adjustments, the researcher adminisaared online survey of open ended questions
for program elders (mentors). The researcher e this instrument as the Elders Feedback
Survey (EFS, Appendix F), consisting of ten questidAfter receiving an advanced letter from
the researcher requesting participation in EFSrekearcher electronically forwarded a consent
form and the e-survey to each participant for catiph and return to researcher by electronic
mail. A total of 15 elders participated.

Parents and Community Leaders

Programmatic feedback and opinions were eliditech parents and community
leaders, several whose sons were patrticipatinigg BAROPMP in 2010. For that
purpose the researcher designed the Parent InteBaevey (PIS, Appendix G), consisting of
thirteen questions to determine parents’ levelrofpam satisfaction, concerns, or recommended
changes in program. The administration of the P4S @onducted during a regularly

scheduled Beaux Affair Parents Meeting in March @atbber of 2010; the PIS was
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administered by the site coordinator.

Feedback was also captured from community supgsotiirough a designed
instrument called the Community Leader Questiomn@LQ, Appendix H), which consisted of
8 questions. This was an effort designed to gauggram assessment and to determine the
level of community support and overall opiniongled Beaux Affair program and the
young men who patrticipated over the years. Theareber forwarded letters/stamped
self-addressed envelopes and consent forms toywentmunity representatives who were
familiar with the BAROPMP and had been supportees @ts many years of existence.
After a second mail out the researcher receiveticgzation from 11 individuals from the
community. CLQ was administered by the site coattin(Appendix H).

Analytical Methods

This study was primarily designed to determireithpact of the Beaux Affair
Rites of Passage Mentoring Program (BAROPMP), wii@nnually sponsored and
conducted by the Charleston Youth Leadership Céunci, Charleston, South Carolina.

A multi-method approach was utilized to validateaswwements and for taking optimal
advantage of multivariate data analytic proceduresn investigating how mentoring
relationships develop or influence youth. The redear used quantitative data analysis
on several survey instruments, namely the Prograadérship, Activities, and Impact
Survey (PLAIS), End-of-Program-Year (EOPY), Matct&uaracteristics (MCQ),
Across Time Orientation Measure (ATOM), and the ¥oMentoring Survey (YMS).

A qualitative data analysis was also performed G#¥, PLAIS, as well as the Parent
Interview Survey (PIS), Elder Feedback Survey (EB8§ the Community Leadership

Questionnaire (CLQ).
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For research question #1the researcher utilizedlivariate analysis
of variance/one way MANOVA to determine the progsaimpact on graduates
high school completion, their career choice, artiway to higher education. For
research question #2 a multivariate analysis wes @ed to determine influence or
impact on participants’ roles as fathers, husbaad,mentors since their involvement
with BAROPMP. Contrast results were performed ithbostances. For question #3 the
researcher utilized a descriptive analysis/groapsiics and independent samples test to
determine which of the program’s elements and esdtices influenced participation,
social interactions, and personal developmentghi@aracteristics of an effective, caring,
and helpful mentor the researcher employed one-eastgtistics/one-sample test for
research question #4. For open-ended questionggbarcher used qualitative data,
which were the results of pattern and theme aralysi

To furthersupport the longitudinal aspects of the BAROPMRgtine researcher also
used chi-square charts and frequencies to furtharibute to overall program impact findings
and to visually highlight useful data. The frequesaata analyses were specifically used for the
Youth Mentoring Survey (YMS), Across Time OrientatiMeasure (ATOM), and the Matched
Characteristics Questionnaire (MCQ).

Limitations

A number of important limitations must be acknegded. There is no specific
standardized instrument to measure the successAfiri@an American rites of passage
program or to specifically measure individual imp&ecause many of the past
BAROPMP graduates could not be located initiallgpasiderable amount of time was

utilized to locate their whereabouts and to obtamailing address and/or e-mail. This
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delayed the researcher’s timeline and producedrfesgpondents than anticipated. There
were other factors beyond the control of the redear such as going back and forth with
the mail outs due to an insufficient return ratede¥ision to utilize a smaller
representative sample would have eliminated coreidie time spent on tracking

down past BAROPMP participants. The researcheradste had limited his number of
survey questions for a better response rate.

The data were based exclusively on adolesceintegmrts and therefore potential
of increased association. The data had cross-satiiplications and could not address
issues of cause-effect relationships that may h#lteenced mentoring psychosocial
competencies or vice versa. It is important foufatstudies to consider the effect and
influence of peer-to-peer mentoring and the assiociaf joint activities on adolescent
competencies over time in a longitudinal framework.

It is also important to emphasize that althougimynof the results of the
regression analyses were statistically significdr@,amount of variance explained in the
outcomes was very small; in addition, perhapsedl& sample size, some of the modest
amounts of additional variance explained by mentpdonstructs were not statistically
significant. Though the study provided new insigiiteut specific mentoring qualities
and impact, a more comprehensive conceptualizatbneentoring should be included in
future studies.

Another limitation to this research in the mirfdlee researcher was the lack of a
comparison program; It would have been the reseaschreference to compare another
mentoring and/or rites of passage program withdh#tte BAROPMP. The researcher

thought the lack of pretests for the two group®9Q2003) limited the overall research
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results. It would be important in the future tosgty monitor the program and internally
survey the participants throughout the year sortiae complete and relevant
information/findings can be secured.

Another limitation was the specific pre-select@f BAROPMP graduates within
subgroups without a pre-determination of whethey tivould be found or located to
participate in research. The lack of initial resp@from past graduates caused the
researcher to extend and widen the number of ‘ybata/een groups one and two based
on actual PLAIS survey participants who went ontmeomplete survey.

A far greater limitation and handicap was conphgctesearch of a program'’s impact and
influence some twenty years after its beginninger€hs a question of skewness of memory and
survey reliability due to the passing of time, lleeemotivation, and/or other positive or negative
experiential occurrences which may lend itself thas response by the survey participants in
2011, than would be in 1990. Time sometimes haayaok altering one’s viewpoint due to
circumstances and challenges. However, in spiteeomany challenges in conducting research
of the BAROPMP, it was important to determine itgact and overall effectiveness from the
participants’ perspective. Since the BAROPMP hatenbeen evaluated this study not only
speaks to the critical need of a community, butjoles opportunities for future research and

hopefully will enhance discussion on how-best totoeAfrican American male youths.
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Chapter IV
Findings and Conclusions

As a longitudinal study this chapter will presqotlitative and quantitative data on the
impact of the Beaux Affair Rites of Passage Memnigpirogram (BAROPMP) on participants
and graduates from 1990 — 2010. The purpose akearch was to evaluate a mentoring
program for high school age adolescent males &ruoh@te the perceived effects of the program
on its participants. This study produced the figdiand conclusions of those patrticipating in and
graduating from the Beaux Affair Program. Throulgis imixed methods approach, the influence
and impact of the BAROPMP were researched and@tpli on careers, higher education, roles
as fathers, husbands, and mentors. The reseatsbeyoaight to determine the best practices that
influenced program participation, social interagtippersonal development, and finally, those
characteristics of an effective, caring, and helpfantor.

After 20 years of this community oriented progravhjch had never been studied or
evaluated before, the researcher sought to detertineoverall effectiveness and impact of the
BAROPMP. More specifically, the researcher hopetl. tdetermine the program’s impact upon

the African-American male youth who successfullynpbeted the rites of passage and to 2.
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provide an expansive representation of the young tmeetermine any lifelong impact of the
program on their lives. What follows are the resplbsed in the specific research questions.
The focus and participants of this longitudinaldstof the BAROPMP are three groups of young
men: Group One (1990-1996), Group Two (1997-20&3Y, Group Three (2009-2010). The

results of pattern and theme analysis are framéudmthe context of each question.

Research Question 1:

How did the Beaux Affair Rites of Passage Mentgpittogram (BAROPMP)
impact graduates’ completion of high school, pathteahigher education and decision-making
with career choice? The first research questidh@Beaux Affair study was whether program
participation impacted completion of high schoalthvay to higher education and decision-
making with career choice. The researcher ran an@yeANOVA and crosstabs analyses to
generate several bar charts, which demonstrateédhgn@rogram’s impact was significant on
participants’ graduation from high school (Figujeathd decision-making on career choice
(Figure 2). The BAROPMP greatly influenced Groupge(OTwo, and Three in their completion
of high school and in their desire for higher ediscaand attending college (Figure &roup
Three experienced a far greater impact than Gr@uyesand Two. Group Two experienced
better school grades (Figure 4) ti@roups One and Thress a result of BAROPMP

participation.
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Impact8: Better School Grades
Figure 4.Better School Grades
The respondents repeated themes for academic pearice and overall achievement

during the BAROPMP participation were the following

. Be professional at all times

. The importance of an African-American succeedingnig and every field of endeavor

. Elders interest and belief in participants; themikability to help with schoolwork and
projects

. Constant focus on academics and belief in self

. Elders always requiring best efforts and excellencdl endeavors
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. Responsibility and accountability for our outcomes

. The importance and encouragement for effective comication and public speaking
. Self-discipline, self-awareness, determinationugas, leadership, and time management
. Knowledge and awareness of African American historg culture

From a qualitative perspective, some emerging teamgarding best practices which
contributed to academic performance and overaleaement were:
» ‘“taught to be professional at all times; look ybest, and ‘talk like you have some sense’
by using proper grammar”
* “tutoring sessions”
* ‘“knowledge of self”

All graduating participants of the BAROPMP comptefor more years of college:
Twenty seven had BA degrees, fourteen obtained MB¥Megrees, six medical doctor degrees,
and one law degree. Three are presently pursuingddfees, nine pursuing MA/MBA degrees,
one is pursuing a PhD degree; one is pursuing a&gree, and one working toward his doctor
of medicine degree. Most of their present occupatend professions include the following:
Hospital Systems Accountant, Healthcare Data Sp&ici#/eb Marketing Coordinator, Manager
with Marriott Hotels, Sales Accounts Executive, Agantant/Auditor, Accounts Manager,
Business Owners, Deputy Sheriff, Pastors, Milit@fficers, Logistics Management,
Professor/Educators/School Principals/College Adstriators, Chiropractors,
Actor/Performance Artist, Director of Music, Assiat Director of Compliance: Mid-Eastern
Athletic Conference (MEAC), Attorney, Banking/Fidary Trust/Estate Planning, Financial

Analyst/Mortgage Consultant, Video Systems Engit@&®x Communications, Lead Engineer
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with Department of Defense, Manufacturing Engin@sthopedic Surgeon, and Endodontic
Private Practice.
The following themes emerged from Group Three riggrthe BAROPMP's influence
on decision regarding higher education and careesin-making:
Higher Education Influencing Themes:
» Elders mentoring advice caused a rethinking anutreding
* Rites participation greatly influenced decisiorgtoto college
* Need for black males to attend college was heavilyenced or reinforced
Career decision-making influencing themes:
* Be prepared for leadership and service to community
*  “Work harder” and “work smarter” than the next s@mn
Research Question Two:

What influence or impact did the BAROPMP have artipipants’ roles as fathers,
husbands, and mentors? The second research quefsticnBeaux Affair study was its
influence and impact on graduates’ roles as fattersbands, and mentors. An ANOVA and
crosstabs analyses generated three bar chartd) simeved that the BAROPMP had significant
impacts with mentor to others (Figure 5), roleatbér (Figure 6), and role as husband (Figure
7). Mentor to others had a far greater impact oou@mwo than Groups One and Three. Role as
father had a far greater impact on Group Three @@ups One and Two. Participants who are
now fathers thought their participation in the BARI®@P greatly enhanced and prepared their

fatherhood role.

76



Bar Chart

207

Count

u—

Somewhat Great Deal

Most Significantly

Impactd: Mentor to Others

Figure 5. Mentor to Others

77

Survey
Participants

M 19901996
B 1997-2003
O 2010-2011



Bar Chart

_ Survey
20 Participants
M 19901996
B1997-2003
Oz010-2011
15

Count

T
Mot at Al Mot Much Somewhat Great Deal Most
Significantly

Impact5: Role as Father
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Table 1. Contrast Results (K Matrix)

Dependent Variable

Impactl Impact2 Impact3
Mentor to Father Children
Survey Participant Simple Contrast Others Relationship  Relationship
Level 2 vs. Level 1  Contrast Estimate -0.623 .220 0.805
Hypothesized Value 0 0 0
Difference (Estimate - Hypothesized) -0.623 -0.220 0.805
Std. Error 0.299 0.486 0.610
Sig. 0.04¢ 0.65¢ 0.201
95% Confidence Interval for Difference Lower Bound -1.244 -1.232 -0.464
Upper Bound -0.002 0.791 2.075

Note: Reference Category = 1

Table 1 illustrates the multivariate contrasuitssand that the impact on husband
relationship is less in Group 3 and is much morarmoimpact in role as mentor. Thus, the model
suggested that mentor to others and father reltiprwas impacted as a result of participation
in the BAROPMP.

The areas in which the BAROPMP most influenceoinracted graduates’ roles as
husbands were:

* “taught that husband must take care of (his) nesipdities and understand the profound
duty to be the best husband with love, respect patiénce”

» “taught respect of women at all times and to beeustdnding of their thoughts, opinions,
and feeling, while always remembering to treat wifth class, respect, and honor”

* ‘“inculcated and frequently reminded participahist t'\We don’t just make good sons,
we make good sons-in-law”

* “helped prepare participants for leadership andoirtgmce of God, family, and

community”
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Research Question Three:

Which specific program elements or best practictsenced program participation,
social interactions, and personal development?fing research question of the Beaux Affair
study was program elements or best practices thgithave influenced participation, social
interactions, and personal development. Figure$ Btealed the following program element or
best practices that significantly impacted proggarticipation, social interactions, personal
development, greater appreciation for African Aroani history and art, and the significance of

the seven principles or Nguzo Saba.
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Figure 8. Social Interactions
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Figure 9. More Outgoing and Social
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Figure 11.Greater Confidence and Self-Esteem

Program participation also resulted in (1) papéeits being more outgoing and social and
(2) participants greater sense of social respditgidbroup One was far more impacted than
Groups Two and Three in the areas of program aation, social interactions, and personal

development.
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Descriptive table 2 displays the group statisticd shows sample size of 27 and 24 for
Groups One and Two respectively. The table alsolalys the mean, standard deviation, and
standard error for Groups One and Two. On avezggicipants in 1990-1996 were impacted
more than the comparison group of 1997-2003.

Table 2. Group Statistics

Std.  Std. Errol

Survey Participant N Mean Deviation Mean
Impact of Personal 90-96 27 4.15 718 .138
Development 97-2003 24 4.21 .833 .170
Impact of Outgoing Social 90-96 27 3.85 .989 .190

97-2003 23 3.65 .982 .205
Impact of Confidence &  90-96 27 4.33 .679 131
Self-Esteem 97-2003 24 371 1233 252
Impact of Social 90-96 27 4.63 492 .095
Responsibility 97-2003 24 421 1103 225
Impact of Community 90-96 27 4.67 .480 .092
Commitment & Involvemer g7.2003 23 4.09 1.379 288

Table 3 shows the significance values of thesttatihat are greater than 0.10 except for
the impact of community commitment and involvem@&scause this value is greater than 0.10,
it can be assumed that the groups have equal easatherefore, the second test, equal
variances not assumed, is ignored. Hence, the caityraommitment and involvement
influenced the program participation, social intdi@n, and personal development in the mentor

program.
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Table 3. Independent Samples Test

Levene's Test for

1-Test for Equality of Means

95% Confidence

Equality of Interval of the
Variances Difference
Sig.
(2- Mean Std. Error
F Sig. t df tailed) Difference Difference Lower Upper

Impact of Personal Equal variances 1.241 0.271 -0.277 49.000 0.783 -0.060 0.217 -0.4970.376
Development assumed

Equal variances not -0.275  45.760 0.785 -0.060 0.219 -0.501 0.381

assumed
Impact of Equal variances 0.001 0.970 0.714 48.000 0.479 0.200 0.280 -0.363 .7620
Outgoing Social assumed

Equal variances not 0.714 46.840 0.479 0.200 0.280 -0.363 0.762

assumed
Impact of Equal variances 4.521 0.039 2.276 49.000 0.027 0.625 0.275 0.073 1771.
Confidence & Self assumed
Esteem Equal variances not 2.204 34.846 0.034 0.625 0.284 0.049 1.201

assumed
Impact of Social Equal variances 2.659 0.109 1.796 49.000 0.079 0.421 0.235 -0.050 .8930
Responsibility assumed

Equal variances not 1.725 31.007 0.094 0.421 0.244 -0.077 0.919

assumed
Impact of Equal variances 11.445 0.001 2.047 48.000 0.046 0.580 0.283 0.010 .1491
Community assumed
Commitment & Equal variances not 1.920  26.545 0.066 0.580 0.302 -0.040 1.200
Involvement assumed

Participants’ responses to self-esteem/self-concept

* ‘“enhanced self-worth through understanding owitdnge and the differences between

being a male, boy, and a man”

» “greater level of confidence in ability to standhiin views supported by a process of

fact finding”

» “higher sense of self-motivation and determination”

* ‘“petter understanding of the importance of knowkedf self and our people, and how

much of a role that plays into my decision-makimgcgess”

The elements or best practices that influencedrprogparticipation, social interaction,

and personal development and most frequently meedidy participants of the BAROPMP are

the following:
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» Building relationships and networking on a deepgel that led to the creation of the
Brotherhood
» Camaraderie, program competition, and interacteameng the participants from all
walks of life
* The teaching of cultural awareness and social respitity: Seven Principals of
Kwanzaa
* Being taught “who | am” and the “belief in self”
Research Question Four:
What were the characteristics of an effectiveincarand helpful mentor?
The fourth research question of the Beaux Affaidgthad to do with the characteristics of an
effective, caring, and helpful mentor. Figure 18whd that while all 3 groups felt impacted by
effective, caring, and helpful elders of the BAROPNGroup One experienced a far greater

program impact than Groups Two and Three; Grougd was greater than Group Two.
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Figure 12.Program Elders Helpful, Supportive, and Effective

Table 4 displays descriptive sample size, meangdstrd deviation, and standard error for
impact of program mentors who were helpful, supperand effective. The sample means
disperse around the overall program effectivenasgable which was selected for the testing

purpose. The standard error displayed in the abppears to be a small amount of variation.

Table 4.0ne-Sample Statistics

Std. Std. Error
N Mean Deviation Mean

Program Elders

Helpful, Supportive, 30 4.27 .740 135
and Effective
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Table 5 indicates the t-column of the ratio of thean difference to the sample mean’s
standard error and displays the observed t-teshébsamples which are selected. The df,
degrees of freedom, is the number of cases in g@clp minus one. The Significant (2-tailed)
column presents a probability of the t-distributieith degrees of freedom which was 29. If the
difference in the test value and the sample meawmarandom basis, then the value listed would
be the probability of obtaining an absolute valugoh would be greater than or equal to the
observed t-statistic. Finally, the mean differerscthe difference of the sample mean and the test

value.

Table 5. One-Sample Test

95% Confidence Interva
of the Difference

Sig. Mean
T Df (2-tailed) Difference Lower Upper

Program Elders
Helpful, Supportive, 31.594 29 .000 4.267 3.99 4.54
and Effective

An overwhelming majority (94%) of the respondetisught the elders of the Beaux

Affair program were helpful, supportive, and effeet When asked whether the goals and
objectives of the rites of passage were clearllired, explained, and accomplished, an
overwhelming majority (96%) affirmed that it hachdir characteristics of an effective, caring,
and helpful mentor were emblematic of the followthgmes:

* Proud, determined, honest, knowledgeable, goahtauk civic-minded,

professional and dedicated
» Enthusiastic, confident, fair, flexible and non-gudental, sense of humor, and

attentive
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* Intelligent, gracious, humble, and empowering...available ‘above and
beyond’ the program schedule
» Compassionate, succinct, open-minded, trustwor#sgurceful, consistent and
approachable
Current Participants: Group Three

The 2009-2010 active BAROPMP patrticipants (22)ezigmced far less participation
impact than the 2010-2011 active participants. [Ekel of program impact for the 34 active
Group Three participants during the 2010-2011 @ogyear is illustrated in Figures 1-15.
Group Three (2009-2010) participants indicatedniricad-of-the-Program-Year survey their
opinions of the impact of the BAROPMP. These papéints rated program effectiveness and
being very helpful at 50%. There was a rating dfogfrogram effectiveness as somewhat
helpful. In terms of program goals and objective%3hought Beaux Affair workshops and
activities was very effective and 42% somewhatatiffe. 58% of participants thought the
program caused much improvement in their persomaltly and development, while 42%
indicated somewhat improved. While 50% thoughtfwgram contributed very little
improvement to their grades, another 42% said sdratimproved and 8% said much
improved.

In terms of improved relations with peers, famédpd school, 33% of the 2009-2010
BAROPMP participants claimed much improved and S@f#hewhat improved. Their school
attitude and behavior changed during their pariggn in the Beaux Affair, as 58% indicated
much improved and 42% somewhat improved in attgu88% indicated somewhat improved in

behavior and another 33% much improved in behavior
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When the 2009-2010 participants were asked iktheas any difference between self-
concept and self-esteem as a result of participatioghe Beaux Affair program, there was more
of a split in decision regarding before and afttipipation. Several thought they had
acceptable and positive levels of self-esteemfsmizept prior to program participation: The
emerged themes were

* “Understand better who | am”;

* “Feel more empowering”;

* “Greater self-control”; “Not that much change”.

End of Program Year Mentor (Elder) Survey (EOPY)

These were the themes from the End of Program Meator/Elder Survey (EOPY),
which was administered to Group program elders fopen-ended questions:

» Rated the BAROPMP as highly effective or effective

» Thought improvement was needed on academic serammbsesources to participants for
better grades and relationship with their schools

* Most liked “the fact that Black adults came togetivedevelop, maintain, and sustain a
mentoring program totally independent of any estakld organization”

* Most liked “that it gives a chance for the youngmte be exposed to a variety of male
role models; liked the fact that the length of phegram gives candidates a chance to
bond with the elder and the elder time to learnevadrout the Beau Candidates”

* Most liked “the interacting” and “the developmeifitelationship between mentors and

mentees”
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Most liked “men giving up their time to give thegeung men the benefit of their wisdom
over time, and knowledge that was gained to hedmtimake better choices as they
enter into manhood”

Change observed in Participant: “Specifically tiglo@ngagement of their consciousness
as to who they are now (effectively boys), whaytaee becoming (adults), and the
power that they have to make positive choicesHeir tfuture.”

Change observed in Participant: “making new frieadsin, being exposed to a wealth
of information and experiences. After the progrée beaux realize how much the
program has helped to mature them; they becomerlzttt more knowledgeable
contributors to society.”

Change observed in Participant: “As a former baadugpte, | feel that the program gave
me a sense of confidence and accomplishment. THasebeen various times in my
life when | have fallen back on the fundamentalthefprogram to overcome
obstacles | have confronted in life.”

Change observed in Participant: “Beaux Affair paptnts and graduates have
demonstrated more of a likelihood to make more ghtful life decisions, such as
pursuing education beyond high school and four gelege degrees; being more in
touch with their own sexuality and making respolesdhoices regarding those
experiences; being involved in organizations tatrte service and progressive
change on society; and taking on leadership rolésair families, professions, and
communities.”

Change observed in Participant: “I have seen sauag men come into the program

shy or even angry, and then weeks into the proghane is a noticeable change. |
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have also seen certain young men take on a leadeosé and ‘fly with it’. Several
of the business proposals over the years haveussgrgood ideas.”
Matched Characteristics Questionnaire (MCQ) for MesiElders

The MCQ examined the mentor relationship with paog participants, revealing
considerable information about a match’s levello§eness and chances for long-term success. It
measured internal and external relationship quasywell as focus of activities.

FINDINGS:

It was evident that the MCQ results demonstratet ¢lders (mentors) are very satisfied
and completely comfortable with their mentee maldiey have a firm connectedness and
closeness that will contribute to the BAROPMP sgsagf participants. Some key MCQ findings
from elders on mentees’ Feel for Match are:

* 60% indicated: My mentee is open with me

* 80% indicated: | feel like the match is gettingosger

* 66.7% indicated: My mentee makes me aware of higitablems or concerns

* 100% indicated: My mentee is willing to learn frone

* 90% indicated: | feel like | am making a differenneny mentee’s life

*  90% indicated: My mentee shows me how much he/afes@bout me

* 60% indicated: | feel like my mentee and | havérang bond and another thirty percent
indicated with the response of Sometimes

*  90% indicated: My mentee and | hit it off right ayva

The MCQ also identified the three most importaehior focuses by the participating
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elders of the Beaux Affair Program:
Most Important Foci 1
* Education and academics
» Helping each young man to separate the important the unimportant
» Gain mentee trust, respect, and to build characteharacter development
» Effective communication, listening, and making neentomfortable to open up
Most Important Foci 2
* Helping each young man define himself and confiddmglding
» Decision-making and leading by precept and example
Most Important Foci 3
* Cultural exposure and having fun
* Mentees social skills, self-awareness, and reitgbil
* Encouraging each young man to practice giving back
Theoretically, the MCQ findings reflected the imjamce of the conditions and processes
required to mediate and moderate the impact of oniexgf relationships on youth outcomes
(Rhodes, 2002, 2005). It reflected upon 1. attebuhat the mentor and youth each take to the
relationship, including the mentor’s skills and idance and the youth’s relationship history
and functioning level; 2. characteristics of thiatienship and the extent to which mentor and
youth form an emotional bond indicative of feelirgdgrust and empathy, etc; the frequency of
their contacts; the level of engagement in acéisitand discussions; the ways and means
attention is directed or given to both relationstigyelopment and instrumental, the integration
and balance to goal-focused concerns; the manmehnich the mentor serves as a role model

and the advocacy on behalf of the youth; and ofsmuhe duration of the relationship; and 3.
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other factors, such as network linkages that cbaldhost important and relation-based to the
youth and mentor.
Participants Pretest: Across Time Orientation MeagdTOM)

* The Across Time Orientation Measure (ATOM) provigeaspective on
participants' outlook on the future in the contefxtheir personal trajectory. The
participants listed their experiences, interestpgs, and worries and completed
short-answer questions.

* The findings revealed a confidence and a self-asserto satisfactorily handle
most issues or concerns that may come their wéhyauture. By sharing their
most important experiences and interests, theaesense that much has been
learned, resulting in better decision-making dupdor decisions and mistakes in
the past. ATOM revealed a great optimism and hophe present.

Youth Mentoring Survey (YMS)

The YMS measured participants’ attitudes about thentoring relationships. It revealed
what participants think about their mentor or eldtealso provided a focus on areas that develop
participants’ relationship and areas that fosteirtgrowth. While it does not measure the
influence of the Beaux Affair Program, the YMS m&as positive and negative perspectives on
match relationship quality between mentor and meente

The YMS revealed the following about participaraitudes and the feelings they had
for their mentoring match: (combination of Prettyi@ and Very True percentages)

» 87.8% indicated: | have learned a lot from my mento
* 65.7% indicated: My mentor and I hit it off rigémvay (liked each other quickly)

* 57.6% indicated: My mentor makes me feel special
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* 75.7% indicated: My mentor is a good match for me
* 78.8% indicated: My mentor really cares about me
* 57.6% indicated: My mentor and | are close (vergdyfriends)

The overall YMS finding indicated a mostly poséixelationship and a very satisfied
level of mentor (elder) acceptability regarding neematch. The findings were somewhat
surprising in light of the fact that the surveytmsnent was primarily intended for mentee
participants in one-on-one mentoring, rather th@ug mentoring, which is the norm for the
BAROPMP. This is due to the number and unavailghif African-American men to serve as
mentors.

Parent Interview Survey (PIS)

An overview of the PIS findings revealed outcomsch contributed and improved
their son’s life since participation in the Beauftadr program. Parents were equally divided
about their son’s mentor, believing that the grongmtoring focus did not consistently provide
adequate time and attention as was needed andndetriay participants. Most parents agreed
that their son’s most positive improvements inctidgationship with others, being more
responsible, personal growth and development, grsatf-esteem, increased leadership
attributes, and better follow through with commitrtse
Community Leader Questionnaire (CLQ)

The CLQ revealed the following support and leied@mmunity satisfaction through the
prism of leaders and supporters from the Charle@mmty (South Carolina) community:

*  “Young men from all walks of life have a chanceestgerience activities beyond

their normal exposure”
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Conclusions

“Radical methods used in the program to give malddferent insight on life,
such as Letter to a Young Brother by Hill Harpeggyram enables the male to
become a successful visionary, a responsible nmahleader in the community”
There are a “number of young men who have sucdgsstimpleted the program
and are doing well academically, socially, and imgjthers complete the
program”

The program “provides scholarship to deservinguiadials”... and most of the
program graduates have “pursued college degreeBegmmohd; many are now
doctors, lawyers, architects, principals, teackestators, entrepreneurs,
engineers, and military professionals

This is a “great program with many successful ootes, which includes many of
the former participants coming back to assume kshdjeroles as elders in the
Beaux Affair Program” ... and most importantly, theeg “strong, intelligent,

influential African-American males who are politigaactive in our community”

From the analysis of the research questions fotimedrry out this study, it is concluded

that the Group Three participants are far diffetean the Group One and Two. The question

one analysis showed that the BAROPMP impacted $oglool completion, pathways to higher

education and decision-making with career choidsoAhe program helped in becoming an

effective, caring, and helpful mentor in questioarfanalyses. Whereas, question two showed

that the influence of BAROPMP is greater on thé esteem of each of the participant’s role as

father, Children and mentor in Group One and Twd @mthe self esteem of each of the

participant’s role as father, husband and ment@riwup Three. With the help of independent
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sample t-test in question three, the study repdhatithe community commitment and
involvement influenced program participation, sbaiteraction, and personal development in
Group Three.

The Beaux Affair Program had its most significempact on Group One (1990-1996)
and Group Two (1997-2003) program graduates. Ittakle more time before Group Three
(2009-2010) fully grasp and appreciate the mageitmdsignificance of the BAROPMP and its
expected impact upon their lives. The study didficonthat the program did impact and
influence participants and graduates completiamgii school and college, as well as the
process of their decision-making on their care@icgh Their roles as fathers, husbands, and
mentors seemed greatly affected by their involvanpgarticipation, and successful rites journey
with the Beaux Affair Program. Interviews indicatealticipants’ attributed much of this to
increased levels of self-esteem/self-concept, sotractions, and personal development by the
time their rites journey was completed. This stu@g limited to the participants and graduates
of the Beaux Affair Program. There is sufficientdance from the study that many of the
graduates from the BAROPMP would likely have begrtessful without program participation;
but most attributed their ultimate success andctlor in life to the focus, motivation, and
overall manhood training instilled in their psyah&ing the Beaux Affair.

The research findings contended that program glaentors were caring, helpful, and
effective in their mentoring and support of allgg@pants and graduates. The researcher’s
findings also illustrated the overall effectivenésSgyure 14) and relevancy (Figure 15)

of the Beaux Affair Rites of Passage Mentoring Paog(BAROPMP).
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Figure 15.Current Relevancy of Program

It is hoped that the study of the BAROPMP will tridsute to the literature and activist
dialog on mentoring and male rites of passage fac&n-American male youths. This study
showed the impact of a successful male rites adggesprogram in Charleston, South Carolina,
which is borne out through both quantitative andligative analysis. Some 20 years after the
start of the BAROPMP, it is evident through thecass of most of its graduates that the tenets
of the program and the meaning and applicatiom@iNguzo Saba still rings loud and clear, and
still serves as guiding principles for its manytgipants and graduates. Again, the BAROPMP

study can provide valuable insight and directiothtmse most interested in rites of passage and
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program integration of social and cultural intervens. The Nguzo Saba is greatly supported by
research on its’ culturally intervention meansritas participants (Hill, 1992; Karenga, 1998).
While hoping for larger numbers, the researches plaased with the overall number of

participants in the BAROPMP study. At first, theearcher thought he had too many
instruments that were not necessary for all aspddtse study. However, he found they
cumulatively captured the needed information, nesgiecially the open-ended questions. The
researcher thought Tommy Dortch (2000) had it nghén he said the following:

“Today, the challenges that face our youngopeeare different and yet the same. Though our

children live in an integrated society, ttag still in need of a community of support, a

“village” that will provide the seeds with wh to nurture and raise them. Mentoring,

whether it's done on a one-on-one basis,groap, or with support from community

organizations and corporations, is the nepedrnce we must give our young people”.

(p. 187)
Implications and Recommendations

Based on the study of the program’s impact andrtéiey conversations from

participants, the researcher encouraged a worldar@happlication of mentoring based on the
approach of BAROPMP. With its seeming influence andrall effectiveness communities,
schools, and other organizations can greatly beaedi serve as change agents by adopting some
take-away lessons or methods utilized by the BAR®PThe features and primary ingredients
for greater success and more positive outcomesirtaring and motivating African-American
male youth are

» dedicated and committed Black men who will givetihee to develop trusting

relationships;
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» the incorporation of an African-Centered Rites ag$age process to teach young people
about African history and culture; the Seven Pphes of the Nguzo Saba must serve as
an ongoing and foundational piece of participation;

» providing a venue within the program for the depehent and showcasing of the talents
of participants, such as dance, music, and otherdof art;

» a mixture of developmental opportunities in theaaref teamwork and leadership,
oratorical and debating skills, and accomplishnodrat community project, and

» leadership that listens and effectively commungated has a mindset of openness,
optimism, and an all inclusive mentoring and ineshent approach in a special
partnership with parents and other sectors of tmencunity.

All of these are replicable features which canrbaesferred to other program and
activities intended for the further growth and depenent of African American boys.

The researcher believes the BAROPMP is benefiridleffective, with much of this
attributable to a variety of enjoyable-excitabléaties and workshops, which is not only great
fun for its participants, but also develops an kagting fraternal brotherhood among graduates
that seem to last a lifetime. This creates a sehsennectedness, ownership and commitment to
the BAROPMP long after participation and graduatibimeir transformation from boyhood to
manhood is still visible in the lives they live,time further development of their communities,
and in their roles of father, husband, and memathers.

It is hoped that the impact of this study trangatéo more funding for the program and
greater community, state, and business supportsility should help serve as evidence of
investing in boys to become self-sufficient memtake great contributions to their community

and State. The impact of this study will validdte tontribution and continuing need for the
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BAROPMP, and it will enhance credibility and maatity of the program. Most importantly,
this study points to the importance and continuiagd for elders dedicated to mentoring the
growth and development of Black boys. This studyusth provide support, encouragement, and
motivation to African-American men of the rewardgldenefits of mentorship and the critical
need that still exists for more volunteers. AR8ryears of existence of the BAROPMP, its
effectiveness continues to shines through the ckearrand good works of past graduates
throughout communities across America.

The current group of participants (Group Threegluding parents, indicated a need for
greater communication and more one-on-one mentdéagause of the effectiveness of the
BAROPMP and the fact that the participants commfeovariety of schools, the researcher
contends that the program elders/mentors havetaatapport their claim of the program’s
impact to a community of partners, including mierst schools and guidance counselors, local
government officials and elected representativageris, and other stakeholders.

When creating interventions in society from a systéheory perspective, it is important
to be mindful that in order for the interventiontd® more effective, it has to address the whole
system, together with the subsystems therein. Wiyerg to create an intervention that will
mentor the male Black youth in society, it is indi@®portant to address the system of the
society, which are classified as subsystems, ssi¢anaily, the school, and the individual
himself, amongst others (Cooper, et al., 2005)tAdse subsystems are affecting the youth in
some way, either directly or indirectly, eitherarpositive or negative way. The dynamics of the
family from which he comes, within the relationshipat he has with other students in the
school together with the attitude of the youth \&fflect the impacts of the mentoring/rites of

passage program, as well as the mentor/elder antegiparticipant relationships.
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A number of questions occurred to the researchtra course of this study: How often
should the program and its services be evaluatddyarnvhom? What should be the role of the
stakeholders (elders/mentors, parents, commumityparticipants)? What are the best means to
keep the program effective and current? What wbelthe best approaches to generate funds
and other needed resources, especially if pastigtasl and the business sector lead the effort?
Should long-term plans or goals include the purelagnership of a Beaux Affair Rites of
Passage Community Mentoring Center? Should thefetbee plans to franchise the
BAROPMP? What are the best approaches for actgram/alumni participation? Should not a
pre-test be a standard instrument at the begirofiegch program year?

Insofar as advice to future researchers or pranstis: The quantitative side of research
should be repeated but in a more specific manmenefow “words” (qualitative) rather than
“numbers” seem to carry more meaning and weighis $tudy should warrant a more
comprehensive and empirical investigation of theREO®PMP, with a larger sample size that will
include past graduates who did not nor could nbiea® success. In future studies of the
BAROPMP, start early to include and complete a leigive-test given several years prior to a
post-test. A comparison with a group of particigantanother mentoring and/or rites of passage
program would have been interesting and perhapsfigeai.

Some suggestions for the BAROPMP are as followkitére action might be greater
involvement of participants, parents, and commupdstners in the programming and decision-
making process of the Beaux Affair Program; thegpaion would do well to engage various
partners and stakeholders in a town hall forum &p wut the future direction for the
BAROPMP. There should be exploration of a programeaich young boys at middle school age

through the development of an Intensive Beaux Afies Summer Experience.
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The BAROPMP must engage, inform, and challengetmemunity more aggressively
regarding mentoring and the overall plight of yoligck boys, including the roles of
involvement that must be assumed by others if ons sre to be saved or rescued. The program
should consider a working alignment or partnerstiip local city officials and other
organizations to plan and start an annual SoutblidarMentoring Conference to more ably and
productively facilitate mentor bonding, trainingydainformation sharing. The BAROPMP can
better facilitate this process based on its owntapn of credibility and its record of success of
past participants based on the findings of the Bédfair Study. The program has the capacity
to garner greater attention and support basedsaelgvancy indicated by past participants and
graduates.

In summary, mentoring and rites of passage the BRRP way showed significant
impacts upon the young men who participated andugtteed from the program. The researcher
feels this speaks to the value and worth of memgoaind its ability to provide the necessary
support and encouragement to participants abdityove into the future successfully and to
believe they can achieve and spread their wingg@uzh the sky! Based on the research
findings of this study the researcher concludesEvary Mentor's Poem is reflective of
mentoring and represent the impact, success, eatégy of the BAROPMP:

How can one anticipate the future and offetgxtion?

He is like a butterfly hovering above the ragtorrent of life.

How can one imbue him with toughness withawdienbering his lightness in flight,
How to temper him without wetting his wings?

What about with one’s own example, help, aghdand words?

But what if he rejects them all? In fifteeray® time his gaze will be fixed into the future,
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Whilst your will be looking to the past.

You will be filled with memories and habitscahe with change and hope.

You are full of doubt, he is expectant and dditrust. You are anxious, he is fearless.
When it is not ridiculing, cursing or beingitemptuous of something.

Youth invariably wants to change the imperfeas$t. This should be so.

Let him search but without blundering. Let lashmb high but without falling.

Let him clear the ground but without bloodyimg hands.

He will say: “I don’'t agree with you. | havadhenough of supervision.

Don’t you trust me?

By Janusz Korczak, 18844
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Appendix A

Project IF “Inventing the Future”
Across Time Orientation

Measure

Michael J. Nakkula, Ed.D.

John T. Harris, Ed.M.

© by Project IF “Inventing the Future.” All righteserved.

Thank you for taking the time to fill out the Fudu@rientation Measure. Your answers will help
us learn more about

how young people like you think about their pasgsent and future.

Thank You!

RACE OR ETHNICITY (optional):

Are you in a mentoring program?No Yes, at school Yes, outside of school
Gender: Male Female

Grade: 7th 8th

9th 10th

11th 12th

African-American/Black Asian/Asian-American Hispefiiatino Native American
White Mixed-Race Other:

One of the most important things | have learnedutboyself is...
| am really good at...

One of the things that makes me different from ofeople is...
| work hard to...

SECTION 4

Please complete the following sentences.

Directions: Complete the sentences

One thing abouMY LIFE that | would really like to change is...
If I continue the way | am going now, | will...

One thing abouM YSELF that | would really like to change is...
| have learned a lot about my options for the feitoy...

Name:

School:

Date:

Homeroom:
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Name: Relationship:

Name: Relationship:

Name: Relationship:

Name: Relationship:

Name: Relationship:

List the people who are helping you most to havatwiou want for your future, and what
relationship they are to you.

Directions: List people who are helping you have what you want for

your future
For 7th Grade & Older

SECTION 3: FUTURE

A hope is something you want to happen in the &tArworry is something you don’t want to
happen in the future.

Please list your strongest hopes and worries hghiing the following sentence in each of the
spaces provided. List as

many as you can. Please circle the word “HOPE” or “WORRY” in eachrgence to show
which you are listing.

Step 1:List your biggest hopes and worries

Think aboutALL YOUR HOPES AND WORRIES YOU LISTEBDite a “1” in the space next to
the hopeORworry

that is most important to you. Write a “2” in thgase next to your second most important hope
ORworry. Write a “3” in

the space next to your third most important hGgaworry. Only rank your top three items.

Step 2:Rank your three most important hopes or worries

Step 3:Answer questions about your most important experiences

This section asks you to answer questions abowgxperiences you ranked as most important.
For questions “a”, “b” &

“c”, please circle the number that tells what yoimk based on the scale below. For question
“d,” please complete the

sentence in the space provided.

SECTION 1: PAST

Please complete the following sentences the waynh&es the most sense to you.
Step 4:Complete the sentences

ALOT

1234

not at alla Little PRETTY MucH

1 For the experience you ranked MOST important:

a. How much does this experience affect the wayliyeuyour life? ............cccvvvvvvevivnnsmm 12
34
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4
c. How much do the important adults in your lifeecthat you had this experience?
34

d. This experience was important in my life because

) For the experience you ranked SECOND MOST important:
a. How much does this experience affect the wayliyeuyour life? ............ccccvvvvnnnee
34

4
c. How much do the important adults in your lifeecthat you had this experience?
34

d. This experience was important in my life because

1 For the experience you ranked THIRD MOST important:
a. How much does this experience affect the wayliyeuyour life? ............cccccvvveenne
34

4
c. How much do the important adults in your lifeecthat you had this experience?
34

d. This experience was important in my life because

One thing about my past that makes me think | caoeed is...
In the past, the best words to describe me were...
When | think about my past, | feel...

One of my biggest HOPES / WORI ES about the futureis...
One of my biggest HOPES / WORRIES for the future is
One of my biggest HOPES / WORRIES for the future is
One of my biggest HOPES / WORRIES for the future is
One of my biggest HOPES / WORRIES for the future is
One of my biggest HOPES / WORRIES for the future is
One of my biggest HOPES / WORRIES for the future is
One of my biggest HOPES / WORRIES for the future is
One of my biggest HOPES / WORRIES for the future is
One of my biggest HOPES / WORRIES for the future is
One of my biggest HOPES / WORRIES for the future is

SECTION 2: PRESENT

........... 12

........... 12

........... 2.1

An interest can be anything you enjoy or care albdat. Please list your strongest interests by

finishing the following
sentence in each of the spaces provided. List ay asyou can.

Step 1:List your strongest interests
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Write a “1” in the space next to your most impottawterest. Write a “2” in the space next to
your second most

important interest. Write a “3” in the space nexyour third most important interest. Only rank
your top three.

Step 2:Rank your three most important interests

One of my strongest interestsis...

Step 3:Answer questions about your most important interests

This section asks you to answer questions abouhtbrests you ranked as most important. For
guestions “a”, “b” & “c”,

please circle the number that tells what you thiaged on the scale below. For question “d,”

please complete the sentence
in the space provided.

SECTION 2: PRESENT

Please complete the following sentences the waynh&es the most sense to you.
Step 4:Complete the sentences

ALOT

1234

not at alla Little PRETTY MucH
1 For the interest you ranked MOST important:

a. How much time do you spend on thisS INterest?..............eueiuiiiiiiiiiieiiiiiiiiiiiieeeeeee e 123
4

b. How much do you know about this interest?..........ccccoeeeeeeii e 123
4

c. How much do the important adults in your lifeecthat you have this interest? ............. 1.2.
34

d. This interest is important to me because...

1 For the interest you ranked SECOND MOST important:

a. How much time do you spend on thisS INterest?..............euevviiiiiiiiiieiiiiiiiiiiiieeeeeee e 123
4

b. How much do you know about this interest?.............ooooooi s 123
4

c. How much do the important adults in your lifeecthat you have this interest? ............. 1.2
34

d. This interest is important to me because...

1 For theinterest you ranked THIRD MOST important:

a. How much time do you spend on this INterest2..............euvvvvviiiviviiiviiiiiiiiiiieeeeeeeeee 123
4

b. How much do you know about this interest?...........ccccceeeeiiiiee e, 123
4

c. How much do the important adults in your lifeecthat you have this interest? ............. 1.2.
34
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d. This interest is important to me because...

One thing about me that could help me succeed is...
The best words to describe me are...
When | think about how my life is going, | feel...
One of my strongest INTERESTS is...
One of my strongest INTERESTS is...
One of my strongest INTERESTS is...
One of my strongest INTERESTS is...
One of my strongest INTERESTS is...
One of my strongest INTERESTS is...
One of my strongest INTERESTS is...
One of my strongest INTERESTS is...
One of my strongest INTERESTS is...
One of my strongest INTERESTS is...
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Appendix B

Youth Mentoring Survey

© 2003 J.T. Harris, Applied Research Consulting
& M.J. Nakkula, Project IF “Inventing the Future”

Youth Mentoring Survey
Version 1
Name: Mentor’s Inits: Datedffice use only: ID:
SECTION I: How does your match feel to you?
Directions: This section will help us understand how you fdmld your match. For each
statement below,
pleasesay how much it is true for yday choosing a number from the scale at the bottbtineo
page.
. | talk with my mentor when | have problems angs that worry mel 2 3 4
. My mentor lets me choose what we do, or elselvoese it togethel. 2 3 4
. I have learned a lot from my mentbr2 3 4
. My mentor makes me hapdy2 3 4
. My mentor and I hit it off right away (liked daother quickly)1 2 3 4
. My mentor and | are close (very good friends).3 4
. I just want my mentor to be fun, not someone Wwélps with schoolwork or problens2 3 4
. My mentor focuses too much on schaat. 3 4
. My mentor makes me feel speciak 3 4
10. My mentor is a good match for me2 3 4
11. I am doing better at school because of my martelp.1 2 3 4
12. | know a lot about my mentor's life (his/hemifly, job, etc.).123 4
13. I want my mentor to teach me how to do things3 4
14. | wish my mentor would not try so hard to get tm talk about things | don't want to talk
about.1234
15. My mentor has helped me with problems in ng.lif2 3 4
16. | can always count on my mentor (to show ugldevhat he/she promises, et¢.p 3 4
17. My mentor and | like to do the same thing2.3 4
18. My mentor really cares about me2 3 4
19. I am willing to try new things that my mentarggests (foods, activities, etcl)2 3 4
20. I wish my mentor would not get on my case satm@bout how | act, what | wear, etd.R
34
21. My mentor helps me get in less trouble (makeebédecisions, behave better, ett.?. 3 4
22. 1 get to see my mentor regulardy2 3 4
23. My mentor and | like to talk about the samadhsil 2 3 4
24. My mentor knows what is going on in my life2 3 4
25. | want my mentor to help me do better at schbaI3 4
Section Il: What do you do and how you see your mah? Name: DateOffice use only: ID:
12345

Never Less than half the time Half the time More tlan half the time Every time
© 2003 J.T. Harris, Applied Research Consulting
& M.J. Nakkula, Project IF “Inventing the Future”

O©CoO~NOUA~WNPE
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Youth Mentoring Survey

Version 1

Question 1.What types of things do yalp most oftemvith your mentor?

a) Please list the five types of things you do nodt&n.

b) Next, choose a number from the scale at thebwotif the page to tell us how often you do
each one.

(Note: The scale is different from the first page.)

c) Finally, rank them from one to five to tell uish you like the most (one is best).

Types of Things You Do With Your Mentor Most Often How often? Rank

12345

12345

12345

12345

12345

Question 2.What are the three biggest reasons you want to &uaventor?

Biggest Reasons You Want a Mentor

Question 3.How would you change your match to make it betRigase list the three biggest
things you would like to change about your

match. Then, say whether you think the things ysted are small, medium, or big problems.
Things You Would Like To Change How big a problem?(circle one)

Small Medium Large

Small Medium Large

Small Medium Large

Section Ill: What you do Name: Date0ffice use only: ID:

12345

Never Less than half

the time Half the time More than half

the time Every time

© 2003 J.T. Harris, Applied Research Consulting
& M.J. Nakkula, Project IF “Inventing the Future”

Youth Mentoring Survey

Version 1

Directions: This section asks what you do when you see youtaoneror each item below,
please say how

often you do it by choosing a number from the sealihe bottom of the page.

. Do activities that are really fui2 345

. Talk about things you hope will happen in yote (your hopes and dreams)2 34 5

. Do new things--things you never did before yotirgatched2 2345

. Goof around and do things that make you laugh3 4 5

. Talk about problems you have or things that wgaou?1 2345

. Talk about how you are doing at schabl?3 4 5

. Just hang out and do things like watch tv, @aplay games togethet?2 345

. Talk together about kids you know (friends, hess/sisters, neighbors, etc1)2 34 5

. Talk about how to behave well and stay outaidibte (self-control, making better decisions,
etc.)?12345

10. Do things that are boring or that you do k.l 2345

OCO~NOOITA~,WNPE
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11.
12.

Talk about good things that happen to you ¢hithat make you happy)?2 345
Learn about things that interest you (Interaststhings you like or things that can keep

your attention)1 2345

13.
14.
15.
16.
17.
18.
19.
20.
21.

Do the thing that you really wanted to do tieay (your top choice)?2 345

Talk about any bad things that happen in yibe?1 234 5

Work on school assignments or projects togéther3 4 5

Do something that is a big deal, like travelimgyoing to a special event2 345

Talk about the things you care about the mb&t3 4 5

Talk about how to be a good person (being hpreesponsible, etc.)?2345

Do activities with kids you know (friends, bnets/sisters, neighbors, etc1)2 34 5

Go places you had never been before you gathved?l 2 34 5

Talk about your family (how you're getting adomith them, what it's like at home, etc1)2

345

22.

Do activities that teach you something or maike think (like reading, puzzles, educational

games, etc.)22345
You are all donel

Thanks for doing the survey
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Appendix C
2009-2010
Participants

End-of-Program Year (EOPY1) Focus Group Evaluation

Date of Evaluation: / /

Name: : Feougp #

1. On a scale of 1 to 4, rate the degree of effecaésstyou feel the BAROPMP afforded
program participants?

1 2 3 4

Not at all Not very helpfu Somewhat helpful Very helpful

2. On ascale of 1 to 4, to what degree do you feeBaux Affair program improved
the life of graduates in the following areas:

1=Not at all
2=Very little improvement
3=Somewhat improved
4=Much improved

Do Not Know

Grades:

Attitude: :

Behavior:

Relationship with school:

Family relations:

Peer relations:

Personal Growth and Development:

3. On ascale of 1 to 4 regarding the implementatigoragram goals and objectives,
what overall rating would you assess to Beaux Affabgram workshops and
activities?
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1=Not at all, 2=Not very effed\8=Somewhat effective, and 4=Very effective
. How did the Beaux Affair Rites of Passage Mentoinggram (BAROPMP)
influenced your decision regarding higher educaéiod career decision-making?

. What did you like most about the Beaux Affair pramr?

. What did you like least about the Beaux Affair piag?

. How would you describe your experience(s) with ym@ntor and program elders?

. To what extent did community service and leaderabiprities positively or
negatively impacted your rites of passage expegenc

. Is there any difference between your self-concepell-esteem as a result of your
participation in the Beaux Affair Rites of Passad@entoring Program?
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Name:

1.

Appendix D
2010-2011

End-of-Program Year (EOPY2) Focus Group Evaluation

Date:

How much will participation in the Beaux Affair R& of Passage Mentoring
(BAROPMP) Program impact and/or influence youisien or decision-making, using
the following scale:

5 —Most Significantly
4 — Great Deal

3 — Somewhat

2 — Not Much

1 — Not at All

____Future Career Choice ___ Desire to GraduateHigh School _ Going to
College

____ Personal Development _ Role as Mentottters _ Role as father one
day

___Roleashusband oneday _ Social Intensct

Indicate the level that best describes your pgditon in the Beaux Affair, using the
following scale:

5 — Most Significantly
4 — Great Deal

3 — Somewhat
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2 — Not Much 1 — Not at All
____Program elders were helpful, supportive, afetgve
_____Program participation resulted in better scigoaties
_____More outgoing and social as a result of pauditon
_____Greater level of confidence and self-esteem
_____ Greater appreciation for African-American Higtand Art
______The Nguzo Saba (Seven Principles) is fundarieigortant to successful
completion of  the Beaux Affair rites of passag
3. __ How would you rate the overall effectivenesthefBeaux Affair Program:
5 - Highly Effective
4 - Effective
3 — Somewhat Effective
2 — Uncertain
1 — Not Effective

4. The Beaux Affair started in 1990. How releviarthe Beaux Affair Program today?

5 - Extremely Relevant
4 — Relevant

3 — Somewhat Relevant
2 — Uncertain

1 — Not Relevant

5. Answer one or both of the following questions:
a. What will be your most important memory or take-gM@m the Beaux Affair
Program?
b. What effect or impact did the Beaux Affair ritespeEssage had on you?
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Appendix E
Match Characteristics Questionnaire

APPLIED

R ESEARCH

CONSULTING

123456

NEVER RARELY SOMETIMES PRETTY OFTEN VERY OFTEN ALWA YS

Match Characteristics Questionnaire,v 2.22

© 2008

John Harris, Applied Research Consulting

Michael Nakkula, Project IF “Inventing the Future”

For more information please visit:

www.MentoringEvaluation.com

Direct inquiries to:

JHarris@MentoringEvaluation.com

OFFICE USE ONLY: Match ID : DOM: Mentee’s age: GIS:

Match Type: CB (11 / SB[12 / SB+[13 Other Current Match? No [10 If yes, CB (11 / SB[]2
/ SB+113

Mentee’s Ethnicity: White [11 / Black([12 / Hispanic'13 / Asian( 14 / Native American5 /
Other 16

Name Date: Gender. M [0/ F[11 Age:

Section I: How do you feel about your match?

For each statement below, please say how oftertriie for you by choosing a number from the
scale at the bottom of the

page. If you do not think a question applies to goif it does not make sense to you, please
leave it blank.

. My mentee is open with me (shares thoughts eelihfys). 1 23456

. | feel like the match is getting stronger. 1236

. My mentee is very private about his/her lifdvame (does not talk to me aboutit). 123456
. My mentee asks for my opinion or advice. 1 256}

. My mentee makes me aware of his/her problencsieerns. 123456

. | feel distant from my mentee. 123456

. | feel like my mentee and | are good friendtias, pals). 123456

. | feel unsure that my mentee is getting enougtobour match. 123456

. My mentee asks me for help when he/she hasdiffschoolwork or a major project to do. 1 2
3456

10. My mentee avoids talking with me about problemissues at home. 123456

11. My mentee is open with me about his/her friedd33 4 5 6

12. | feel awkward or uncomfortable when I'm witly mentee. 123456

13. | feel frustrated or disappointed about howrttetch is going. 1 2345 6

14. My mentee is willing to learn fromme. 12 5 4

15. My mentee does things to push me away. 1 38 4

16. | feel like | am making a difference in my mesis life. 123456

17. My mentee seems to want my help with his/hademics. 123456

OCO~NOOUILA,WNPEF
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18. My mentee talks to me about it when he/shephatsiems with friends or peers. 123456
19. My mentee shows me how much he/she cares aim(gays things, smiles, does things,
hugs

me, etc.). 123456

20. | feel like my mentee and | have a strong b@md close or deeply connected). 123456
21. My mentee seems uncomfortable (or resistanénwhry to help with problems he/she
may be having. 123456

22. |1 can trust what my mentee tells me. 12 354 5

Appendix E

Applied Research Consulting

www.MentoringEvaluation.coMame: Date:

123456

NOT

IMPORTANT

A LITTLE

IMPORTANT

PRETTY

IMPORTANT

VERY

IMPORTANT

EXTREMELY

IMPORTANT

MOST

IMPORTANT

Section Il: What do you focus on in your match?

Part 1. Each mentor is unique, so each has a differenoappr Please help us understand your
approach by listing your

three most important focuses (things you want tasla mentor). Next, rank them from one to
three to tell us which is

your most important focus (“1” is most important).

Your Three Most | mportant Focuses as a Mentor Rank

A)

B)

C)

Part 2. If the item you ranked “1” above is your most imgaot focus, how important do you
consider the focuses listed

below? Please tell us how important each focus y®ti by choosing a number from the scale at
the bottom of the page.

Remember, there are no “right” answers—each mehtw a different approach.

1. Sharing your life experiences with your mente€?3 45 6

2. Having times when you do nothing but fun thimgth your mentee? 123456

3. Getting your mentee to develop his/her chargbhonest, responsible, etc.)? 123456
4. Doing activities with your mentee that get him/ko think (like reading, puzzles,
educational games, etc.)? 123456

5. Encouraging your mentee to push beyond whaingartable or easy (to expect more of
him/herself)? 123456
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6. Focusing on feelings and emotional things wiabrymentee? 123456

7. Making time to goof around, laugh, and havethigdarted fun with your mentee? 123456
8. Teaching your mentee to manage or improve his®@eavior (control impulses, make

better decisions, etc.)? 123456

9. Doing or saying things to improve your mentedfsude towards school (or keep it

positive if it is already good)? 123456

10. Exposing your mentee to new ideas and expesgnt 23456

11. Telling your mentee about your job? 123456

12. Having time when you and your mentee just larigogether (no particular activity to do)?
123456

13. Getting your mentee to care more about otheplp® 123456

14. Helping your mentee with schoolwork? 1 2 3@ 5

15. Getting your mentee to develop stronger shitid interests? 123456

16. Spending time just talking with your mentee?34 5 6

17. Having fun (yourself) while you are with youeniee? 123456

18. Teaching your mentee social skills (like taibknners, how to meet people, etc.)?123456
19. Involving academics in the match? 123456

20. Getting your mentee to think about seriousassn his/her life (school, relationships, etc.)?
123456

Appendix E

Applied Research Consulting

Name: Datewww.MentoringEvaluation.com

123456

COMPLETELY

DISAGREE

MOSTLY

DISAGREE

TEND TO

DISAGREE

TEND TO

AGREE

MOSTLY

AGREE

COMPLETELY

AGREE

Section Ill: What is your match like?

For each statement below, please say how muchgme &y choosing a number from the scale
at the bottom of the page.

1. My mentee and | hit it off right away. 1 2 3 65

2. My friends and family are glad | am a mento2 3456

3. 1 am so busy that it is difficult for me to s&g mentee regularly. 123456

4. | think 1 might be a better mentor for a studehb had fewer problems (or less severe). 12 3
456

5. My mentee’s parents/guardians are actively vedhith our match. 123456

6. The program that made my match has provideditigithat helps me be a better mentor. 1 2 3
456
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7. My mentee wishes | were different (younger/oldean/woman, etc.). 1 23456

8. Being a part of this match has meant | canthd@s much time as | would like with

friends or family. 123456

9. My mentee is so busy that it is hard to scheditle him/her. 123456

10. My mentee needs more from me than | can gi234 5 6

11. My mentee’s parents/guardians strongly infleeoer match. 12345 6

12. | get regular guidance/supervision from statha program that made my match. 123456
13. My mentee and | have similar interests. 1 25364

14. My friends and family support my efforts as entor (encourage me, help me come up
with ideas for activities, etc.). 123456

15. The distance | have to travel to see my mastagroblem forme. 123456

16. | have had experiences that help me understenidhportant challenges and issues in my
mentee's life. 123456

17. My mentee’s parents/guardians interfere withroatch. 1 23456

18. The support | get from the mentoring progrankesame a better mentor. 123456

19. My background makes it easy for me to relatd wiy mentee. 123456

20. My being a mentor has had a negative effechpmelationships with friends or family. 1 2 3
456

21. Issues related to money affect the time | g@md with my mentee. 123456

22. Itis hard for me to deal with my mentee's béhral 23456

23. Itis hard for me to get in touch with my mexseparents/guardians. 123456

24. The mentoring program provides special acégitr events that | can go to with my mentee.
123456

25. 1 wish | had a different type of mentee (yourgjeer, boy/girl, more/less physical, etc.). 1 2
3456

26. My friends and family do volunteer activitids2 34 5 6

27. 1 think my mentee and | are a good match fohedher. 123456
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Appendix F

Mentor Interview Survey

End-of-Program Year
Mentor (Elder) Interview Survey

Mentor/Elder Interview # . Date of Interview: / /
Name:
Age: . Sex: Male Female

Education Level:

Occupation:

Number of years as an elder/mentor with the BeafairRites of Passage Mentoring

Program (BAROPMP): , ORe@mrved as a mentor/elder
during

program year(s)?

10.0n a scale of 1 to 4, rate the degree of effecégsryou feel the BAROPMP affords
program participants?

1 2 3 4

Not at all Not very helpfu Somewhat helpful Very helpful

11.0n a scale of 1 to 4, to what degree do you feeBtsaux Affair program has
improved the life of graduates in the following ase

1=Not at all
2=Very little improvement
3=Somewhat improved
4=Much improved

Do Not Know

Grades:
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Attitude: :

Behavior:

Relationship with school:

Family relations:

Peer relations:

Personal Growth and Development:

12.0n a scale of 1 to 4 regarding the implementatigoregram goals and objectives,
what overall rating would you attach to Beaux Affaiogram workshops and
activities?

1=Not at all
2=Not very effective
3=Somewhat effective

4=Very effective

Africa and African American Hisy & Culture:
The Foundation of the Rites ag$age:
Moral Values and Character Depetent:
Beaux and Elders Weekend Retreat
Career Exploration and PrepaforgCollege:
Leadership Development:

Father & Son Weekend Retreat: .
Human Health & Sexuality:

Etiquette Training:

Annual Beaux Affair Inspiratidrervice:
Beaux Affair Rites of Passagee@®ony:

Annual Beaux Affair Ball:

145



Program Scholarships and AwafdRecognition:
Preparing for College and Ca#ldgip:
Community Work/Project:

Entrepreneurship:

13.What do you like most about the Beaux Affair pragfa

14.What do you like least about the Beaux Affair peogP

15. What changes would you make to the Beaux Affaigpam?

16. What has been your biggest contribution to the Besftair program? What else
would you have liked to do?

17.What two things have greatly contributed to accashphg the goals of the Beaux
Affair program?

18.Do you feel the program effectively train and prepalders for mentoring?

19. Specifically state how the Beaux Affair program blhanged participants and
graduates:
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Appendix G

Parent Interview Survey

Parent Interview # Date of Interview [/ /

Name of Beaux Affair Participant/Graduate:

1. How would you explain the purpose of the Beaux iffmogram?

2. What has your son said regarding his participatiaine Beaux Affair program?
(indicate his level of satisfaction and whetheishproud to be a participant)

3. How do you think your son has benefited most fromBeaux Affair program?

4. On a scale of 1 to 4, how would you rate how mualryson’s life has improved
since his participation in the Beaux Affair program

1=No improvement, 2=Very little improvement, 3=Somewhat improved, 4=Much improved

Attitude:

Behavior: .

Relationships with others:

Father: Mother: or Guardian

More Responsible:

Personal Growth & Development:
Self-Esteem:

School Grades:

Leadership attributes:

Character Development:

Following through with commitment(s):

5. What do you like most about the Beaux Affair pragfa
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6. What do you like least about the Beaux Affair peogP

7. What would you change about the Beaux Affair pragta

8. What feature would you add to improve the Beawaikfprogram?

9. How satisfied are you with your son’s mentor?

10.How satisfied are you with the program leadership?

11.Would you like greater program contact from eldsard program leaders?

12.Would you like to be more personally involved wiltie Beaux Affair program?

13.Would you recommend the Beaux Affair program toeosf?
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Appendix H

Community Leader Questionnaire

1. How would you rate the effectiveness of the BeatfaiARites of Passage Mentoring
Program (BAROPMP)?

2. What influence and impact has the BAROPMP had erCbmmunity?

3. What influence or impact has the BAROPMP had ensilf-concept of African

American males and the in general, the community?

4. What has been the greatest contribution or impa¢he community as a result of the
BAROPMP?
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5. What has been the least impact or negative infeefithe BAROPMP?

6. What program changes would you like to see for eemaffective BAROPMP?

7. Has the BAROPMP influenced or impacted aspiratmiisigher education and career
choice of its participants?

8. Has the BAROPMP impacted or influenced community/anpolitical involvement of
past graduates?
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Appendix |

Program Leadership, Activities, and Impact SunielyAlS)

Program Leadership, Activities, and Impact Survey PLAIS)

For Graduates of the Beaux Affair Rites of Passage Mentoring Program (BAROPMP)
(This survey may also be administered through grirew; portions may be used with current
program participants)

9. What year did you graduate from the Beaux AffateRiof Passage Mentoring Program?
10.How would you describe your self-concept/self-astéefore and after participation in

the Beaux Affair Rites of Passage Mentoring Program

11.How would you have rated the overall effectivenafsthe Beaux Affair Rites of Passage
Mentoring Program after your rites of passage gaidn?

12.Were you from a single parent household duringgpétion in the BAROPMP?
YES NO

13. What is your birth date?

14.Were the goals & objectives of the rites of passagarly outlined, explained, and
accomplished?

15. What would you have changed about the BAROPMP Isagzand management?

16.Based on your past experience how would you defieeharacteristics of an effective,
caring, and helpful mentor (elder)?

17.What would you have changed about BAROPMP prograrmgrand organizational
structure?

18.What is the most positive and most negative expeégou had during your BAROPMP
participation?

19. (If you are married) What influence or impact di¢ BAROPMP had on your role as a
husband?

20.Which specific elements and best practices of thau® Affair Program did you feel
contributed to your academic performance and ovachievement?

151



21.What impact or significance did the elders of treaix Affair Program had on your
participation?

22.What impact or significance did the overall prognaatic thrust (program activities,
workshops, etc) have on your participation ands&attion with the Beaux Affair?

23.What is your marital status: ___single__marriedeparated___divorced
24. How many children do you have?

25.What is your current level of education?

26.Are you presently pursuing further education? |fease explain

27.What are your present occupation and profession?

28. What is your approximate level of income?

29.Please use the following scale to answer this gprest

5 forMost Significantly 4 foGreat Deal 3 foBomewhat

2 forNot Much 1 fotot At All

How much did the BAROPMP impact or influence the fdlowing?

______ Career Choice
_____High School Graduation
______Higher Education
_____ldeology

______Personal Development
____Role as Mentor to others
__Your Faith

(If you have children): Relationship with yahildren?
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30.Please use the following scale to answer this gurest

On a scale from 1 to 6 circle the number that bestescribes how you feel:

1 2 3 4 5
Strongly Disagree Undeeid Agree Strongly
Disagree Agree

Indicate the level that best describes your partigation in BAROPMP:

(circle one)
(3 2 3 4 5) Program elders were helpful, suppertand effective
(3 2 3 4 5) Considered myself an at-risk sttide

(123

IS

5) Participation resulted in bettexdgs in school

(123

IS

5) More outgoing and social as altegparticipation

(123

SN

5) Greater level of confidence arliesgteem

(123

SN

5) Greater appreciation for African émoan
History and art (dance)

(1 2 3 4 5) Greater sense of social respoiityibil
(1 2 3 4 5) Greater sense of commitment andlti@ment to community.

31.The Beaux Affair Rites of Passage Mentoring Progs&med in 1990. How relevant is
the program 20 years later?

______Not Relevant
______Uncertain
______Somewhat Relevant
_____Relevant

__ Extremely Relevant

32.What memorable experience have most impacted yewad a result of your
participation in the Beaux Affair program?
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